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IHEPEIMOBA

VY cydacHuX ymoBax riiodanizaiiii BUXoxy YKpaiHu B € JMHUAN
OCBITHIN, KYJIbTYpHUNH Ta 1H(OpPMAIIMHUA MPOCTIP BOJOMIHHS
aHTJIHACHKOI0O MOBOIO Ha0yBae OCOOJNIMBOI Barw. AHTIINHCHEKA
NPAaKTUYHO CTajla MOBOK  MDKHApOJHOTO  MpodeciiHOro
CIUIKYBaHHS: J1JIOBOT KOPECTIOHACHIIT, HAYKOBHX Ta MPAKTUIHHUX
KOH(epeHIIii, HaykoBUX myOmikamii. Jlume 3a momomororo
aHITIMCHKOI MOBHM MOXHA OJIEpXKaTH JOCTYN 10 OUIbIIOCTI
pecypciB  cBITOBOi  iH(pOpMAIiiHOT KOMIT'IOTEpHOI  Mepexi
Iarepuer. Tomy pans MalOyTHIX CHEMiaNicTiB 3 TCHUXOJOTIT
BOJIOJIIHHS QHIITIHCHKOK MOBOIO € HEBIJI'€MHOK YaCTUHOK TXHBOT
po¢eCiifHOT MmiIrOTOBKH.

Mera nocibnuka «30ipHUK TEKCTIB Ta BIPAaB ISl CTY/ACHTIB
cneriasibHOCTI: [lcuxomoris» naBOEMWHA: 3 OJHOrO OOKYy, IIe
PO3BUTOK HABMYOK YCHOTO ¥ MHUCHBMOBOTO  CIIJIKYBaHHS
AHTIIHACHKOI0 MOBOKO ((PYHKIIIOHAIIBEHO OOMEKEHOTO MalOyTHIMU
npodeciinumMu  motpebamu); 3 1HIIOro OOKy, aBTOpU IUX
MaTepiaiiB MparHyjau JIaTH CTYJACHTaM 3MOTY O3HAaHOMHTHCS 3
NEeSKUMHM aKTyaJbHMMH HOpoOJeMaMu Taidy3i ICHXOJIOTil 1
TIJIBUIIATH CB1¥ (paXOBHIA PIBEHB.

BinnoBigHo, 3aBaaHHs mociOHMKA «30ipHUK TEKCTIB Ta
BIIpaB JUIsl CTYJEHTIB creuiaiabHocTi: llcuxosnoris» mnonsrae B
ToMy, 100 chopMyBaTH y CTYAEHTIB yMIHHA Ta HaBUYKH,
HeoOXiAHI ¥ JocTaTHI [ OOpoOKM aHrJIOMOBHOI (axoBoi
iHpopmanii 1 s mpogeciiHOro ycHoro Ta IMHCBMOBOTO
CHUIKYBaHHS B Nepediry Mi»HapOJAHUX KOHTAKTIB.

HaBuanbHO-MeTonnyHi  Marepianu mociOHMKAa «301pHUK
TEKCTIB Ta BIOpaB A CTYIEHTIB crnewnianbHOcTi: [lcuxomoris»
CKIamalThes 3 5 Tematuunux OokiB (UNIts), 3B’s3aHMX Mix
c00010 3MICTOBUMHM CKJIQJIOBUMHU, TPaMaTUYHUX BIIPaB Ta TEKCTIB
(Texts for Additional Reading) mis camocriiiHoi poOOTH
CTYJICHTIB.



Koxnuii 13 5 OnokiB (Units) HaBYaIbHO-METOIUYHUX
MaTepialiB MOCiOHWKAa MICTHTh TEKCTU W TeMH ISl OOTOBOpPEHHS
ta mucbMoBHX moBimomienb (Topics for Composition and
Discussion). TekcToBuii Marepiai CKIaIa€TbCs 3 TEKCTIB TPHOX
BUJIIB: TEKCT A — aHAIIITUYHE YATAHHS JJIs1 ayAUTOpHOI podoTH; B
— CHHTETHYHE YWTAHHA JUI1 CaMOCTIHHOI poOOTH B ayauTopii Ta
rioro nepekas, C — CHHTETUYHE YMTaHHS JIJIsl CAMOCTIHHOT poOOTH
BaoMa. Koxuwmii OJIOK siBise COOOI0 TEeMAaTH4HY LUIICHICTH 1
OXOIUTIOE TIEBHE KOJIO CIIOPiTHEHUX TPodeciiHHuX Mpolem:

Unit 1. Introduction to Psychology.
Unit 2. Educational Psychology.
Unit 3. People Habits and Behaviour.
Unit 4. Memory.

Unit 5. Perception.

TexkcToBuil MaTepian migiOpaHo 13 Cy4aCHUX EJIEKTPOHHHUX
AQHTJIOMOBHUX JDKEpell. ABTCHTHUYHICTH TEKCTIB MaKCHMaJIbHO
30epekeHa; IUIIEe B JESKUX BHUMAJKaX aBTOPH BIABAIHUCA O
HE3HAYHUX CITPOIICHb Ta a/IarTarlii.

HapuanbHuii MaTepial NoJaHo BIANOBIAHO 10 JUIAKTUYHUX
MPUHIUIIB “BiJ] TIPOCTOTO JO CKJIAJHOTO” Ta TMOBTOPHOBAHOCTI
JIEKCUYHUX €JIEMEHTIB, TEPMIHOJIOT1] 1 FpaMaTUYHUX SIBHILL.



Unit 1

INTRODUCTION TO PSYCHOLOGY
Quiz
What is psychology?
How is it connected to biology?
What’s the origin of the word?
Exercise 1.

Read the text below:
Text A. Psychology

Psycho- is a learned borrowing from Greek meaning
breath, soul, spirit, and mind. In Greek mythology Psyche (soul or
butterfly) was the human bride of Eros, the god of love. Before
she is allowed to marry Eros she is forced to undergo many
difficult ordeals. Apuleius tells the story of Eros and Psyche in his
Metamorphoses. Psychology was considered a study of the soul.

Psychology is 1) the science of the mind or of mental states
and processes: the science of human nature; 2) the science of
human and animal behaviour; 3) the sum of the mental states and
processes of the person or of a number of persons, especially as
determining action (e.g. the psychology of a soldier at the battle).
Literally, the word psychology means the science of the mind.
Most contemporary psychologists would define psychology as the
science of the behaviour of organisms. By behaviour, they mean



activities and processes that can be observed objectively — both
the isolated reactions of muscles, glands and other parts of the
organisms and the organized, goal-directed patterns of reaction
that characterize the organism as a whole. Psychologists also
interpret behaviour to include internal processes — thinking,
emotional reactions and the like — which one person cannot
observe directly in another but which can be inferred from
observation of external behaviour.

Behaviour is determined by a complex of factors that are
partly biological, partly anthropological, partly sociological, and
partly psychological. Therefore, psychology is closely connected
to both the biological and social sciences. Psychologists study
basic functions such as learning, memory, language, thinking,
emotions, and motives. They investigate development throughout
mental and physical health care. They also treat people who are
emotionally distressed. So, it is very important for them to know
all about social influences on individuals, the role of the brain and
the nervous system in such functions as memory, language, sleep,
attention, movement, perception, hunger, anger and joy. Although
psychology has been concerned primarily with the behaviour of
human individuals and groups, it has also dealt with the study of
animal behaviour. Although great care is always necessary in

interpreting human behaviour in the light of findings from animal



experiments, animal psychology has greatly contributed to the

study of human beings.

Exercise 2.
Answer the following questions

What does behaviour mean?
Read the definition of psychology as a science and try to explain

it in your own words.

Exercise 3.
Read and retell the text below:
Text B. Physiology

Physiology is the study of the parts and systems of the
human body and how they work. You can’t learn about a person’s
inner world without an idea about the human physiology.
Physiological psychology is concerned with the way the body
functions and the effect of its activity on behaviour.

Psychoanalysis is 1) a systematic structure of theories
concerning the relations of conscious and unconscious
psychological processes; 2) a technical procedure of investigating
unconscious mental processes and for treating psychoneuroses.

Four types of temperament.

In medieval physiology, temperament is any of the four

conditions of body and mind: the sanguine, phlegmatic, choleric



(or bilious), and melancholic, each of them attributed to an excess
of one of the four corresponding humors (body liquids). It is one’s
customary frame of mind or natural disposition, nature that is
excitable, moody, capricious, volatile, etc. Sanguine (from
“sangui” — “blood”), having the warm passionate, cheerful
temperament and the healthy, ruddy complexion of one in whom
the blood is the predominant humour of the four. The person is
usually heavy, cheerful, confident, red-faced, jolly, generous, self-
indulgent optimistic and hopeful sort of person.

Melancholy — black bile in medieval physiology is
considered to be one of the four humours to come from the spleen
or kidney, and to cause gloominess, irritability or depression.
Melancholy is a gloomy, pessimistic, quiet and brooding person.

Choleric is having choler as the predominant humour,
hence of bilious temperament. In medieval times, choler (bile) was
considered one of the body's four humours and the source of anger
and irritability. Choleric is a quick-tempered, excitable, aggressive
and energetic person, usually thin and wiry.

Phlegmatic — a slow, lethargic, apathetic, hard to rouse
to action, sluggish, dull kind of person. Phlegm is a fluid, clammy

body humour that was believed to cause sluggishness or dullness.

Exercise 4.
Answer the following questions



What is physiology?

How is it connected to psychology?

What is psychoanalysis?

What four types of temperament do you know?

Read the definitions and try to explain in your own words.

Exercise 5.
Read and translate the text below:
Text C. What is Gestalt psychology?

The German word Gestalt means configuration or pattern.
Gestalt psychologists argue that an organism will see an object as
a whole. This is because the brain imposes patterns on the raw
material of perception. The patterns tend to make complete forms,
and incomplete forms are completed by the organizing activity of
the brain. When problem solving it is argued that individuals
receive “insights” into the total situation: the total pattern
suddenly becomes obvious. Gestalt school of psychology that
interprets phenomena as organized wholes rather than as
aggregates of distinct parts, maintaining that the whole is greater
than the sum of its parts. The term Gestalt was coined by the
philosopher Christian von Ehrenfels in 1890, to denote
experiences that require more than the basic sensory capacities to

comprehend. Gestalt psychologists suggest that the events in the
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brain bear a structural correspondence to psychological events;
indeed, it has been shown that steady electric currents in the brain
correspond to structured perceptual events. The Gestalt school has
made substantial contributions to the study of learning, recall, and
the nature of associations, as well as important contributions to
personality and social psychology. In therapy, the analyst
encourages clients to release their emotions, and to recognize
these emotions for what they are.

Intelligence, in psychology, the general mental ability
involved in calculating, reasoning, perceiving relationships and
analogies, learning quickly, storing and retrieving information,
using language fluently, classifying, generalizing, and adjusting to
new situations. Alfred Binet, the French psychologist, defined
intelligence as the totality of mental processes involved in
adapting to the environment. Although there remains a strong
tendency to view intelligence as a purely intellectual or cognitive
function, considerable evidence suggests that intelligence has
many facets.

Experimental psychology describes an approach to
psychology that treats it as one of the natural sciences, and
therefore assumes that it is susceptible to the experimental
method. Many experimental psychologists have gone further, and
have assumed that all methods of investigation other than

11



experimentation are suspect. In particular, experimental
psychologists have been inclined to discount the case study and
interview methods as they have been used in clinical and
developmental psychology. Wilhelm Wundt was one of the first
experimental psychologists and is credited with starting the first
psychology laboratory. Introspection, a process used by Wundt in
his laboratory, is a way of examining one’s own conscious
experience through self-observation of one’s thoughts, feelings
and sensations. Structuralism, the name of Wundt’s approach to
experimental psychology is a system of thought that tried to
analyze sensations and subjective experience into its basic
building blocks.

Functionalism, another psychological system of thought,
focuses on how mental activity enables people to function and
survive. William James and other supporters of the functionalist
movement were opposed to structuralism because they left
consciousness could not be broken down into components as if it
were a physical structure. A key area of debate in psychology has
been the extent to which our capacities are learnt versus the extent
to which they are innate (this issue is closely related to the more
general nature-nurture debate in biology). Behaviourism is a
system of thought which holds that only strictly observable
phenomena are worthy of psychological study. John B. Watson is

12



considered to be the “father” of behaviourism. The behaviourism
of B. F. Skinner viewed behaviour as being learnt through a
process of conditioning — the association of stimuli with
responses. The influence of behaviourism took a blow with the
work of the psycho-linguist Noam Chomsky on language
acquisition. Chomsky argued that the stimulus available to an
infant was simply not rich enough to allow language-learning
through Skinnerian conditioning, and that the human brain must
have an innate capacity for, or predisposition towards language
learning. This idea that the brain has a specialized Language
Acquisition Device in many ways laid the foundation for the field
now known as cognitive psychology, which tends to view the
mind in terms of more or less specialized functions or processes.

Humanistic psychology emerged in the 1950s in reaction
to both behaviourism and psychoanalysis. It stresses a
phenomenological view of human experience and seeks to
understand human beings and their behaviour by conducting
qualitative research. Among sciences humanistic psychology
focuses on basic and applied science. Humanistic psychology is
concerned with the subjective experience of human beings and
views using quantitative methods in the study of the human mind
and behaviour as misguided and instead stresses qualitative

research. It emerged in the 1950s in reaction to both behaviourism
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and psychoanalysis. It stresses a phenomenological view of
human experience and seeks to understand human beings, rather
than conventional statistical one. There is a branch of psychology
which uses methods to investigate the subjective experience of
human beings; clinical psychology.

Clinical psychology is concerned with helping people who
have mental disorders. It is the practice of outpatient mental health
treatment. Examples of clinical psychology include
psychotherapy, art therapy, and cognitive therapy.

Prior to the 20th century, there was little, if any, help
available for sufferers of mental health problems. In the early 20th
century, Sigmund Freud developed a mental health treatment
known as psychoanalysis. In order to practice psychoanalysis, a
great deal of training was required of the practitioner.
Consequently, the cost of psychoanalysis was also high.

Unlike clinical psychology, counseling psychology is
generally a joint-venture of both psychology departments and
departments of education. Counseling psychologists focus
primarily on helping people overcome or better manage
pathologies as well as transcend perceived limitations.

Developmental psychology is the study of human growth
and changes in behaviour from conception to death. Jean Piaget

was one of the most famous and influential researchers in
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developmental psychology. The nature-nurture issue deals with
whether human growth results from interaction with others and
with the physical world (nurture) or if the key to development is
heredity (nature). Jean Piaget, as well as most developmental
psychologists today, believed that changes in behaviour result
from a combination of nurture and nature. Psychometric
psychology is the psychological specialty involved with
developing, administering, and analyzing tests. James McKeen
Cattell, an assistant to Wundt, was the first psychologist to suggest
the term “mental test.” He began using tests to assess how humans
used mental ability to solve problems and survive.

Psychiatry is the medical field specializing in mental
health issues, thereby overlapping with clinical psychology.
Clinical and counseling psychologists often work in co-operation
with psychiatrists, social workers, psychiatric nurses and “lay”
counselors. Psychiatrists are often involved in providing
psychopharmacological care including antidepressant, anti-
anxiety, antipsychotic and mood-stabilizing medication. Services
aimed at mental or behavioural problems are also often provided
by traditional healers and religious counselors.

Applied psychology is a more general term, referring to
solving problems and answering questions that could help solve

problems faced by people and society. For example, researching
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how animals won’t eat novel foods after getting ill, even if the
food didn’t cause the illness, has helped explain why cancer
patients have difficulty eating after chemotherapy. To deal with
the problems in psychology you first have to know a certain
professional vocabulary that would help you read comprehension
and express your thoughts. The main purpose of this book is to
help you in this mission

Psychology today. Human consciousness is in a place of
self-awareness and creating balance as it moves out of the dark
ages back to the higher frequency of light and thought. To
understand how the psyche works, one must understand its nature
based on duality, as it seeks to create balance in a world of
challenges. We live in a time of recognition that we have issues
that we are trying to heal and overcome which has held us back.
We combine physical and metaphysical healing to create a union
of body, mind and soul. As a bi-polar experiment in time and
emotions, the souls have met challenges at every turn, presently
facing their issues and seeking help from professionals, books,
healers, other.

Exercise 6.
Answer the following questions

What is Gestalt psychology?
What is Psychometric psychology?
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What is Applied psychology?

Exercise 7.

Topics for composition and discussion.

Psychology is the science of the mind or of mental states and
processes: the science of human nature.

Modern Psychology.

GRAMMAR EXERCISES

Exercise 1. Use the Present Indefinite Tense of the verbs
in brackets. Translate the sentences into Ukrainian.

My working day (to begin) at seven o’clock. I (to get) up,
(to switch) on the radio and (to do) my morning exercises. It (to
take) me fifteen minutes. At half pastseven we (to have) breakfast.
My father and I (to leave) home at eight o’clock. He (to take) a
bus to his factory. My mother (to be) a doctor, she (to leave) home
at nine o’clock. In the evening we (to gather) in the living room.
We (to watch) TV and (to talk).3

Exercise 2. Translate the following sentences. Make
them interrogative and negative.

1. The children drink coffee in the evening. 2. Her sister
dances very well. 3.0ur grandmother grows potatoes. 4. The

pupils remember this rule. 5. Nick goes tobed at ten. 6. They listen
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to the radio in the morning. 7. You meet him every day. 8. It
often snows in winter. 9. You want to play chess with him. 10. His
mother teaches geography at school. 11. My brother wants to
become a doctor. 12. She takes a bus. 13. The boys go in for sports.

14. She loves her parents. 15. His sister knows French.

Exercise 3. Ask questions about the time and place of
the action.

1. They plant trees in autumn. 2. Peter comes to the
University at eight. 3. They discuss films after classes. 4. We listen
to the news at ten o’clock. 5. The teacher corrects our dictations
in the evening. 6. Her brother studies in Lviv. 7. Many birds fly to
the south in autumn. 8. They spend their holidays in the country.
9. My parents live in a village. 10. His group-mates go to the

theatre in the evening.

Exercise 4. Put questions to the italicized words.

1. The children go to bed at ten o 'clock. 2. His son knows
English well. 3. My father reads newspapers in the evening. 4. Her
aunt lives in Lutsk. 5. Our parents grow wheat. 6. This man works
at a machine-building plant. 7. It snows in winter. 8. We buy
bread at this shop. 9. My sister learns many poems by heart. 10.
Ann helps her mother about the house. 11. At the lesson we read
and speak English. 12. Her mother teaches Ukrainian. 13. Your
brother works at the hospital. 14. Some people want to study
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English because they want to work abroad.

Exercise 5. Translate into English.

1. Ie ™ xuBem? — S xxuBy B Kuesi. 2. Koau B Tebe
KaHikynmu? — VY ciuni. 3. o 1061 Haiibinbmie mogobaeTsCcs B
yHiBepcuteTi? 4. Miif O6par npaioe B sikaphi. Bin mikap. Bin
BCTa€ B JIBAJIATh XBHJIMH Ha BOCbMYy. BiH mpaitoe BpaHii i
BJICHB. YBeuepl BiH HE Ipalfoe. YBeuepi BiH BiamounBae. 5. TBos
cectpa TOBOpUTH (paHIly3pkor0 MoBor? — Hi. BoHa roBoputh
HIMEIILKOI0 MOBOIO, a ii YOJIOBIK TOBOPUTH AHTITIMCHKOK MOBOIO.
6. Konu Bu BcTaere? — S Bcraro 3a uBepTh choma. 7. Komu Bcrae
TBili Opat? — BiH BcTae 3a ABaIsATh BOChbMa. — A TBOS cecTpa
TaKOXBCTa€ 3a ABaAUsTh BocbMa? — Hi. Bona Bcrae o neB’sTiit
roauHi. 8. 5l BUBUaro aHrmiiiicbky MoBy. Miil Ipyr TakoX BUBYA€E
aHrmicbky MoBy. 9. Jle Tu xusem? Jlexxuse TBii ToBapum? 10.
He npartrorots TBOI 6aThku? 11. Illo Bu pobure micist ypoki? 12.
Xi0a Bu He BuBYaere (izuku? 13. XTO kHBE B IbOMY OyAMHKY?
14. Meni He nogobaeTbes 1t KHUWKKA. 15. MoeMy ToBapuiiieBi He

HO,Z[O6EI€TBC$I e OHOBiI[aHHH.
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Unit 2
EDUCATIONAL PSYCHOLOGY
Quiz

Do you know what psychology is concerned with?

Exercise 1.
Read the text below:

Text A. The Field of Educational Psychology

At birth, the child brings his biological inheritance with him
into this world. Characteristics of his biological heredity are not
sufficient in themselves to enable him to live harmoniously in a
social culture such as ours. An important task of the school is to
assist the learner in meeting or discovering his cultural heritage. It
is through the guidance of children in growth and development
that they acquire skills, information, understanding, concepts, and
attitudes concerning their social heritage. However, much of the
acquisition of social heritage is informal in nature. Furthermore,
much of the child’s education takes place outside the supervision
and direction of the schools.

Although the school is only one of a number of forces which
affect the child’s educational development, it has always been
concerned with the teaching of certain aspects of the social
heritage to growing boys and girls. Throughout the history of
education, scholars have set forth challenging theories and
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viewpoints on the problems of growth and learning. The
beginnings of educational psychology are to be found within
these.

Psychology, conceived of as the science of behaviour, is
concerned with the study of man wherever he may be found. It is
no longer confined to the laboratory. As an applied science it deals
with human behaviour in industrial situations, in business
situations, in social situations, in educational situations, and in
whatever other situations such behaviour is involved. Educational
psychology may be regarded as psychology applied to human
behaviour in educational situations.

Exercise 2. Answer the following questions.

How do you characterize education psychology?

What is the school task in school children’s upbringing?

Exercise 3.
Read and retell the text below:
Text B. The Individual
How much does the hereditary process influence an individual
development?
The individual concerned with the guidance and direction
of children should have a clear understanding of the nature of their

growth and development. The parent who recognizes that growth
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follows an orderly process will not attempt to drive the child in his
motor, mental, and emotional development. The teacher who
recognizes that individual differences exist in the rate of growth
among children will not expect all children to produce a similar
quality of work in their school assignments.

The new-born infant is a product of two family lines. His
development begins with the fertilization of the egg cell. From the
moment of conception, the new life is influenced by various
environmental stimuli. These stimuli help to mold the
potentialities for growth and development that he inherits from his
parents. Thus, the infant at birth is patterned by hereditary and
environmental influences. The interdependence of these
influences may be noted in all aspects of the child’s development.
For example, the development of oral speech must await the
maturation of certain physiological structures involved in the
production of differentiated sounds.

The hereditary process. Man is composed of two types of
cells: somatic and germ. Somatic cells are body cells, not directly
involved in reproduction. During the period of growth, they divide
to produce body growth and repair cells. The germ cells are
specifically concerned with reproduction. They exist from the
earlier fertile stage but do not assume their special characteristics
until after the period of puberty when reproduction becomes
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possible. The union of the germ cells of the male and female under
favourable circumstances produces the fertilized egg, which is the
actual beginning of a new life. The male germ cells are referred to
as spermatozoa, while the female germ cells are known as ova.
The ovum, usually referred to as the egg cell, differs from the
sperm in size and shape.

Within a species, all cells, except those involved in
reproduction, possess the same complement of chromosomes. In
the fertilized egg cell the chromosomes appear in pairs, there
being 24 from each parent, making a total of 48. These
chromosomes contain a very large number of smaller units, the
genes. These genes carry the inheritance of unitary traits, such as
the colour of the hair. Like the chromosomes, the genes are in
pairs, that is, there is one gene for hair colour in one chromosome,
and there is another gene for hair colour in the homologous
chromosome. These genes interact in a number of complex ways.
The manner in which they produce the traits of the individual is
known as the laws of heredity.

The role of selection. The gene combination present in the
newly formed embryo consists of two corresponding sets of genes
from each parent. This combination produces both similarities and
diversities. These similarities may be observed among newborn

infants in all areas of the world. However, except for identical
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twins, there are always differences discernible. These differences
appear in their physical appearance, potentialities for
development, and dynamic characteristics.

The infant emerges as a physical and dynamic being. From
the beginning of its existence the complex organism is a product
of two sets of genes. The role of selection is such that a close
system of inbreeding will ultimately separate a mixed stock into a
genetically pure line.

Environment has sometimes been regarded as a passive
place in which an individual’s behaviour occurs. Such a viewpoint
regards the environment as a setting for behaviour, rather than as
an active stimulating agent. From an educational standpoint,
environment may best be thought of as consisting of a myriad of
specific stimuli that stimulate the individual to action. Some of
these are visible while others, such as the feelings, aspirations,
thoughts, and attitudes of others are in the main invisible.

Various attempts have been made to identify the influences
of heredity and the environment as unique forces. When heredity
and environment are studied in relation to the organism, it will be
observed that they operate together rather than as separate forces
in producing changes in behaviour and physical characteristics of
the individual.

Interaction of heredity and environment. The most
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widely recognized principle involving the operation of heredity
and environment upon the development of the individual is that of
the interaction between the two. The tendency of early students of
child development to classify all behaviour as exclusively
hereditary or environmental met with many difficulties. It thus
became apparent to many students concerned with these problems
that the two were closely related and that most behaviour could

not be classified exclusively into either of these two categories.

Exercise 4.
Answer the following questions

How much does the hereditary process influence individual
development?
How do hereditary and environment interact?

Exercise 5.
Read and translate the text below:

Text C. Principles of Growth
As the child emerges from one developmental period to
another certain changes may be observed. Studies show that these
changes tend to follow certain fairly well-defined principles.
These are here referred to as principles of growth. The most
obvious change that takes place in children is their growth in size,
although growth is not confined to size. It includes changes in

complexity, proportion, and qualitative characteristics as well as
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size. Furthermore, the term growth is not confined to physical
changes in structure or form but applies also to the behaviour and
achievement of children. We speak of growth in language skills,
motor growth, social growth, emotional growth, and other aspects
of growth.

The terms growth and development have at times been
used interchangeably. That there is no clear-cut distinction may be
observed from the many different ways in which development is
used. The term development has been used with reference to
changes in complexity and design or pattern, while growth has
been regarded as change in size. More recently, development has
taken on an enlarged meaning and is thought of in terms of total
development. In this case, development is closely related to
maturation or maturity. This may be observed in such words as
child development, adolescent development, and human
development. This is the general distinction made between the two
terms, when such distinctions are made, in this text.

Development proceeds from general to specific. The early
motor responses of the child are mass movements. When the baby
reaches for an object, he reaches with his whole body. He is able
to use the large muscles before he can use the smaller muscles.
This may be observed in the kicking of the baby before he can
coordinate the leg muscles well enough to creep or crawl. The
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baby recognizes the mother as a large moving object before he is
able to discern the characteristics of the parts of the mother.
Growth then proceeds from general to specific, from mass
behaviour to specific or differentiated movements, and from
general forms of behaviour to diffuse forms of behaviour.

Growth is a continuous process. The various stages of life
are often divided into different periods, largely for convenience in
studying the different stages of development. This, however, has
led many people to look upon growth as periodic in nature. There
is good evidence from longitudinal studies of individual children
that there is an orderly sequence for the emergence of different
forms of behaviour. This should not lead one to conclude that the
child’s development is inadaptable to certain modifications,
although a sound educational program will be cognizant of these
behaviour patterns which emerge at different stages in the child’s
development. The scheduled behaviour at different age levels
shows a gradual and continuous growth in the complexity of the
behaviour performed.

What occurs at one stage of growth carries over and
influences the subsequent growth stages. This process takes place
at a slow regular pace, rather than by leaps and bounds. It can be
stated as a fundamental growth principle that each stage in the
development of the individual is an outgrowth of an earlier stage,
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not a mere addition to it.

Deviations in growth may be observed in mental,
emotional, and social traits as well as in physical traits. Two
children with the same reading ability at the age of seven may
reveal significant differences in subsequent years.

The growth rate of each individual is affected by many
forces both within and without the body. This has at times been
listed as a fundamental growth principle. The prediction of growth
is made very difficult by this fact.

It is important for the teacher and others concerned with
the education of children to understand individual differences in
the rate of growth. Parents, likewise, should realize that such
differences are normal and that a deviation of one child from
another should not be a source of disturbance. The timing of the
growth spurt which takes place around the beginning of
adolescence will vary considerably from individual to individual
of the same sex. The failure on the part of teachers and parents to
recognize these differences in the rate and timing of certain growth
features is often a source of misinterpretation and faulty guidance.

The child develops as a unified whole. Although we speak
and write of physical growth, motor growth, mental growth,
emotional growth, and other aspects of growth, we should realize
at all times that it is the total child who is growing. The
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interrelation of growth has received considerable attention in
recent years as a result of the great amount of research that has
been conducted on problems of child growth and the development
of the organismic concept of studying children. The organismic
viewpoint emphasizes the harmony and the interrelation of the
growth of the component parts of the individual. Thus, the
organism is conceived of as a closely knit community with the
individual growing and functioning in a unitary manner rather
than in a nonrelated manner.

The growth of the child as a unified whole may be very
well illustrated by his growth in the ability to creep, crawl, and
walk. This growth, in the case of the average child, will be
accompanied by changes in interests, attention, mental outlook,
and social behaviour. Furthermore, it can be shown that changes
in interests and social behaviour are closely related to growth in
language and motor coordination. This interrelation is so close that
when one is lacking or delayed the other will be affected. The
individual passes gradually from one stage to another in his
learning and maturation, preserving a patterned integration
throughout life. In other words, growth and development are
patterns rather than isolated aspects affected by the addition of
minute increments to separate parts. Learning and development do

not take place in a piecemeal fashion in which unrelated items

29



appear at different periods and at some later date become
fashioned into a unified pattern. The entire child is involved in
learning to read and skate. The child’s emotional nature, social
self, and physical self are involved, along with the intellectual self,
in the acquisition of reading and language skills.

Behaviour patterns change with maturity. Children
display many forms of behaviour at different levels of maturity
that will be modified or abandoned as they grow older. If adults,
concerned with the guidance of growing boys and girls, were
better informed about the changes that occur and were patient
enough to study these more or less sequential growth patterns, the
problem of being a parent or teacher would be simpler and more
pleasant. The child would grow and develop toward maturity with
less difficulty and confusion. This principle of development
includes the concept that behaviour activities that appear at one
stage or level of maturity are modified or abandoned at a later
stage in favour of activities more useful and harmonious with the
child’s total development.

Exercise 6.
Answer the following questions

What are the aspects of an individual’s growth?
Why do behaviour patterns change with maturity?
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Exercise 7.
Topics for composition and discussion.
Growth is a continuous process.

Individual growth. What does it mean?

GRAMMAR EXERCISES
Exercise 1. Make the following interrogative and negative.

1. The teacher repeated the question. 2. His wife planned her
work well. 3. Their children cleaned the garden and then they played
basketball. 4. The girl answered the question at once. 5. They slept
in the open air. 6. The clock struckten. 7. The little girl cried a little
and then smiled. 8. She cooked a good dinner. 9. They waited for a

bus. 10. The bus arrived at five.

Exercise 2. Change the following into the Past Simple Tense.

1. The girl learns English. 2. My friend gets up early. 3.
The worker comes home at six. 4. The old women talk about the
weather. 5. Nick goes to bed at ten. 6.You meet him very often in
summer. 7. His mother comes home late. 8. The meeting lasts
about two hours. 9. They live in France. 10. They travel there by
train. 11. They are at school. 12. You are tired. 13. Peter is ill. 14.
Is the doctor at the hospital? 15. | am a student. 16. The girls are
at the theatre.

Exercise 3. Put questions to the italicized words:
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1. They sat in the first row. 2. The performance lasted for
two hours. 3. He went to Kyiv to see some friends. 4. She put the
mail on my desk. 5. He walked to the university with Mary. 6. They
spoke to us in French. 7. He arrived home very late. 8. | found my
English book yesterday. 9. She played tennis badly. 10. They lost
their way because it was dark.

Exercise 4. Translate into English.

1. Hitm pomomaranm Oarbkam. 2. barbko mpuitios
nogomy mizHo. 3. Illo Bu pobwnmm B Hepimo? 4. [le T OyB ydopa
BBeuepi? — S xomuB y kiHo. ToOi cnomobaBcs dinem? — Tak,
¢bimpm MeHi gyxe cnogoOaBcsa. 5. Illo Bu pobuiu Ha ypori
aHTIHCHLKO0I MOBHU? — MU 4MTaIM HOBHUM TEKCT, BIAMOBIIAIM Ha
3alUTaHHs 1 TEpeKajady pPEeYeHHs 3 YKpaiHChbKOI MOBHM Ha
aHrmiiceKy. 6. Kony Bu moyaay BUBYATH aHTTIHCHKY MOBY? — Mu
MoYaiy BUBYATH AHTIIIMCHKY MOBY TPU POKH ToMy. /. CKUIbKH
CTOPIHOK BH ITPOYUTAIIA MHHYJIOTO THXXHS? — MUHYJIOTO THXHS S
MIPOYUTAB JAECIATh CTOPIHOK. MeHi mogo0aeThes 1 KHIDKKA. 8. O
KOTpIi¥ rouH1 TH 3BUYaiiHO BeTaem? — S BcTaro 0 ChOMi TOUHI.
9. O xotpiii ronuHi T BcTaB yyopa? — Buopa s BcTaB 0 BOCbMIH.
A 3aBxau Bcraro o BockMii y Heauto. 10. Komm TBOI nmpysi

npuxoauian 10 Tede? XTo mpuxoaus 10 Tede Buopa?

Exercise 5. Open the brackets using the verbs in Present
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Simple or Past Simple Tense.

1. Tom always (to eat) breakfast. 2. Yesterday he (not to
eat) breakfast because he (to get) up late. 3. We (to like) to cook
but we (not to like) to wash dishes. 4. He never (to shout) at his
students. He (to be) a wonderful teacher, I remember. 5. My friend
(to know) Spanish very well. 6. Who (to ring) you up an hour ago?
7. He (to live) on the third floor. 8. It (to take) you long to find his
houseyesterday? 9. When your lessons (to be) over on Monday?
10. I (to have) dinner with my family yesterday. 11. Her friend (to
be) ready at five o’clock. 11. The teacher (to correct) our dictations
after classes. 12. Yesterday he (to correct) our test papers in the
evening. 13. The test (to be) difficult? 14. You (to make) many
mistakes in your dictation last week? 15. My brother (not to

know) French. He (to speak) only English.
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UNIT 3
PEOPLE’S HABITS AND BEHAVIOUR
Quiz
Do you express feelings directly?

How often do you deny your feelings?

Exercise 1.
Read the text below:
Text A. Expressing your feelings out

Sometimes it's a good thing to say what you feel. At other
times it's better to keep quiet about your feelings. Sometimes it's
hard to know exactly what you feel. At other times feelings are so
strong they seem to overwhelm you. How often do you express what
you feel?

Controlling or letting feelings out

The stereotype of the English is that they are cold, reserved
and unemotional. Compared with the extravagant French or the
explosive Italians, the English are an uptight lot. If they do feel
anything they are not likely to let you know. It's a caricature, but
it has some truth in it.

We grow up in a culture, which tells us that it's good to
control our feelings. We learn that it’s best to restrain our warmth,
our tears and our anger. We learn that it's better to be rational. But

is it? What happens to feelings you don't express? Many people
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argue they don't just disappear. They continue to exist under the
surface and affect the way you feel and behave.

Anger that you don't express to others can become anger
that you turn against yourself. Fears that you don't talk about may
make you timid in all things. You may put on a brave front but
inside you are fearful and anxious. Hurts and disappointments that
you've never cried over may make you protect yourself hard
against any possible new hurt and become overcautious about
getting close to others.

How do you show your feelings?

The following quiz looks at some feelings that are common
to us all and some of the different ways that people react to them.

Reactions can range from expressing the feelings
spontaneously and directly to finding some way of denying that it
exists at all. For each section circle the answer that is most often
typical of you.

ANGER
When you feel angry, which of the following reactions
would be most typical of you?
a) Raising your voice or shouting at the person you're angry
with
b) Explaining quietly why you're angry
c) Trying not to be angry (perhaps because you think it's wrong

35



or unfair)
d) Telling yourself you are not really angry or that you’ve not

really got anything to be angry about

FEELING HAPPY
When you are feeling happy, which of the following
reactions would be most typical of you?
a) Laughing and smiling, telling someone how you feel
b) Analysing to yourself or others the reasons why you're
happy
c¢) Going around with an inner glow
d) Telling yourself this can't last, it's not really true or it's not

right to be happy when others aren’t

FEELING SAD OR UPSET
When you feel sad or upset, which of the following
reactions would be most typical of you?
a) Crying about it to someone else
b) Talking to a friend about what's upset you
c) Going away and crying on your own
d) Telling yourself you don't really feel upset or sad or that you

don't really have anything to feel upset or sad about

FEELING D1SGUST OR DISLIKE

When you feel disgust or dislike, which of the following

36



reactions would be most typical of you?
a) Screwing up your face, grimacing as you say what you feel
b) Telling a friend how much you dislike or feel disgusted
about something or someone
c) Controlling your disgust or dislike
d) Pretending that nothing's happened, ignoring the things or
people that make you feel this way

FEELING FRIGHTENED OR WORRIED
When you feel frightened or worried, which of the
following reactions would be most typical of you?
a) Trembling, shaking or crying as you tell someone how you
feel
b) Talking to a friend about the things that are frightening or
worrying you
c¢) Going away on your own and crying about it or feeling bad
d) Telling yourself you don't really feel frightened or worried
or that you don't really have anything to feel frightened or
worried about
FEELING WARMTH OR AFFECTION FOR OTHERS

When you feel warmth or affection for others, which of the

37



following reactions would be most typical of you?
a) Touching, holding, embracing, and kissing other people
b) Talking to a friend about the way you feel
c) Deciding not to express how you feel, perhaps because you
are afraid you might get hurt
d) Telling yourself it's sloppy and sentimental to feel like this
about people and pushing the feelings away

FEELING EMBARRASSED OR ASHAMED
When you feel embarrassed or ashamed, which of the
following reactions would be most typical of you?
a) Laughing in embarrassment as you try to explain to someone
why you feel embarrassed or ashamed
b) Telling a friend later about how you felt embarrassed or why
you felt so ashamed
c) Swallowing hard and wishing the floor would open so that
you could disappear from sight
d) Pretending you're not in the least embarrassed or ashamed

and putting an arrogant or cocky face on it.

DO YOU...
EXPRESS FEELINGS DIRECTLY?

The "a" statements show ways in which feelings can be
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expressed directly. You feel something and you show it.

TALK ABOUT THEM?

The "B" statements show ways in which feelings can be
partially expressed by talking about them. Talking about your
feelings can help you get clear about what you feel. You can get
support. You may start to build up the confidence to express
feelings more directly.

KEEP THEM TO YOURSELF?

The "c" statements are about trying to control your
feelings. Sometimes you may feel it's best to keep quiet about what
you feel. You may not want to make yourself vulnerable before
others. Or you may decide that expressing your feelings would be
destructive to someone else. If you always keep your feelings to
yourself, however, you may find that they start to come out in
other ways.

DENY THEM?

The "d" statements are about ways of denying your feelings
altogether. You may think they're not nice. Or you may be frightened
of their strength. Again, these denied feelings may emerge in other
ways.

Exercise 2.

Answer the following questions
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Imagine the following situations and say, what you are
going to do if you face such situations.

You are waiting for your turn in a line for the railway
tickets. There is no much time left before the departure, and you
are nervous. Suddenly there appears a man who pushes his way to
the cashier’s window and wants to buy a ticket without waiting in
the line. What is your reaction?

You are having an exam on a very difficult discipline. You
are very nervous because you aren’t sure about your knowledge.
But you are lucky today. You get an excellent grade when you
expected only a satisfactory one. How will you behave when you
go out of the examination room?

You are on public transport. You accidentally stepped on
someone’s foot, and hurt the person. The person cries “Ouch” and
turns his (her) face to you. You raise your eyes and see that the
person is a rector (head of the department, etc.) What is your
reaction?

Remember and tell situations from your own experience,
which made you feel and behave in unusual way.

Exercise 3.
Read and retell the text below:
Text B. Are you on top of the world?

These days most doctors and scientists agree that our physical
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health is closely related to our psychological well-being. But just
what have the experts discovered about what makes us feel good?
Some things that can make you feel better...

Getting moving

As well as being important to your physical health, regular
exercises is now believed to improve your psychological state by
releasing endorphins or "happy chemicals™ into the brain. Some
researchers consider it can be just as valuable as psychotherapy in
helping depression, and engendering a more positive outlook.
Even a brisk ten-minute walk every day can help according to
researchers.

A lively social life

According to experts, companionship and social support
are vital to both psychological and physical well-being — one
reason, perhaps, why married people tend to love longer than
unmarried ones. Modern researchers emphasize the value of group
social activities in this respect. "Relationships we form at church
or in clubs tend to be more supportive and uncritical than those we
form at work or in the family", says Professor Michael Argyle, of
Oxford Brookes University, "and these positive relationships
improve our self-esteem, which is vital to our physical and mental
health.” This is backed up by recent research which shows,

perhaps surprisingly, that people who spend more time with others
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actually get fewer colds and viruses than those who stay at home
on their own. In fact, social support is so important to our mental
and physical well-being that it may even increase our life
expectancy!

Watching soap operas on TV

One rather surprising piece of research found that on
average age, people who regularly watch soaps on television are
significantly happier than those who don't! Psychologists believe
that this is because such programs provide viewers with an
imaginary set of friends, and a sense of belonging to a community,
in the same way, that a club or a church might.

Self- indulgence

Many scientists these days believe that indulging in life's
little pleasures — a bar of chocolate, a shopping trip — can
actually improve your health, because of the psychological lift it
gives you. "There is evidence, for example,' says Professor David
Warburton of Reading University, 'those old people living in
residential homes that have cocktail hour each day actually live
longer! Indulging — in moderation — in the small pleasures of
life can make people calmer, alleviate stress and provide positive

health benefits. There is a lot of truth in the old saying that "a little
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of what you fancy does you good."
AND SOME THAT CAN MAKE YOU FEEL WORSE

Low self- esteem

Feeling like a loser, it seems, can damage your health.
Research by the National Rheumatism and Arthritis Council
showed that workers who feel undervalued or out of control at
work, are significantly more likely to suffer from back problems.
Depression, a spokesman claimed, is actually far more likely to
cause backache than heavy lifting. Professor Warburton believes
that one of the greatest health threats comes from negative feelings
such as depression or guilt, which create stress hormones,
producing cholesterol.

Lack of bright light

Scientists have known for some time about Seasonal
Affective Disorder (SAD): a form of depression caused by lack of
light in winter, and thought to explain relatively high suicide rates
in countries such as Sweden, where for parts of the year days are
very short. However, recent research has shown that those
working night shifts in factories can suffer from the same problem,
leading to stress and depression. The problem can be overcome by

illuminating workplaces with lights three times brighter than
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usual, making workers feel happier and more alert.

A low-fat diet

A low-fat diet may be good for your waistline, but the
latest research suggests that it is less beneficial psychologically. A
team of volunteers at Sheffield University asked to follow a diet
consisting of just twenty-five per cent fat (the level recommended
by the World Health Organization) reported a marked increase in
feelings of hostility and depression. And an earlier piece of
research revealed, startlingly, that people on low-fat diets are more
likely to meet a violent death!

Drinking coffee

Many of us are already aware that drinking coffee raises your
blood pressure and can cause anxiety, but according to the latest
research, it can also make you bad-tempered. Mice that were given
regular doses of caffeine by researchers, were found to be unusually
aggressive!

The wrong genes

Despite all the changes we make to our behaviour, diet;
and environment there is growing evidence that at the end of the
clay, whether we are cheerful or miserable is largely a question of
our genes. "Of course, what happens to you in your life will make
difference to how happy you are" say scientists, "but there are two
or three vital genes which probably decide how cheerful you are
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in comparison to others in a similar situation.” So whatever else

you do, make sure you choose your genes carefully!

Exercise 4.
Answer the following questions
What makes you feel happy?

Why do people sometimes feel unhappy?

Exercise 5.
Read and translate the text below:
Text C. A quiet revolution?

As divorce rates rise and fewer couples bother with
marriage, we ask if the traditional nuclear family is becoming a
thing of the past. While you are reading this article, somewhere in
the United States two couples will get married and another will get
divorced. One in three American children now live with only one
parent, and the United States is not alone in this: in Canada and
France the divorce rate has doubled in the last twenty-five years,
and in Hungary and Greece it has increased by 50 per cent. Even
in Japan, where the traditional family is still strong, divorce went
up by 15 per cent between 1980 and 1995. What is more, the
nature of the family is changing. In Sweden and Denmark, around
half of all babies are now born to unmarried parents and in the

United Kingdom and France more than a third. Even in Ireland,
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traditionally the most Catholic country in Europe, the rate of births
outside marriage is 20 per cent.

Families are also getting smaller. The average Turkish
family had seven members in 1970; today it has only five. And in
Spain and Italy, where families were always traditionally large,
the birth rate was the lowest in the developed world in 1995. This
fall in the birth rate is due in part to the fact that, as more women
have careers, they are waiting longer and longer to start a family.
The age at which the average woman has her first baby is now 28
in Western Europe, and it is getting later.

So, the nuclear family is clearly changing, but is it in

danger of disappearing completely?
The truth is that it is still too early to tell. In some countries, these
patterns are actually reversing. In the United States, Scandinavia
and the United Kingdom, the birth rate is rising once more; and in
Denmark, for example, marriage is becoming more popular again.
In the United States, the divorce rate in fact fell by 10 per cent
between 1980 and 1990, and it is continuing to fall.

Perhaps a new revolution is beginning?

Mi-ran Lee
Mi-ran Lee (32) lives in Seoul with her husband, He-soo Kim (36),
and her two sons, Chul-soo (6) and Dong-min (4). He-soo is a

manager in an electronics company; Mi-ran worked as a secretary
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in the same company before her marriage eight years ago, but
since then has been a full-time housewife. She has no plans to
return to work: she believes it is essential that she is at home with
her family, especially since He-soo, like most Korean executives,
is expected to work very long hours. He often doesn’t arrive home
until after the boys are in bed.
Nathalie Guerin

Nathalie Guerin (35) lives in Montrouge, a suburb of Paris, with
her 4-year-old daughter, Emili. She works part-time as a chemistry
teacher in a local secondary school. She and Patrice live in
Orleans, about 100 km away, with his new partner, Dominique.
Emilie sees her father on alternate weekends, and, says Nathalie

“has a close relationship with him”.

Exercise 6.

Answer the following questions

How common are families like Nathalie’s and Miran’s in your
country?

What do you think are the advantages and disadvantages of each type of
family?

Exercise 7.

Topics for composition and discussion.
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How do we treat the people surroundings us?

How motivated your behaviour is?

GRAMMAR EXERSICES

Exercise 1. Make the following interrogative and negative.

1. Bob will graduate from the university next year. 2.
There will be a danceat the end of the party. 3. | shall do what
you want. 4. Harris will sing a comic song. 5. They will
announce this news later today. 6. We shall take Jane for a picnic.
7. They will have a meeting tonight. 8. There will be many visitors
today. 9.Tom will be put in hospital. 10. We shall have a history
class tomorrow. 11. You will tell us about it. 12. The plane will
take off in five minutes. 13. They will have porridge for breakfast.
14. Ann will like the present.

Exercise 2. Put questions to the italicized words.

1. Some of them will go to Brighton one of these days. 2.
Next Sunday I shall write a letter to my friend. 3. Soon there will
be many young trees in the park. 4. Our friends will come to see
us today. 5. Jack won’t go to the cinema because he is busy. 6.
We’ll play chess tonight. 7. We’ll get up at seven tomorrow. 8.
The plant will make agricultural machines.
Exercise 3. Replace the infinitives in brackets by the Future

Simple or the Present Simple Tense.
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1. If you (to come) at five o’clock, we (to see) an
interesting program on TV. 2. Before you (to leave) home, ring me
up. 3. As soon as you (to get) my letter, let me know. 4. When |
(to enter) the University, | (to study) two foreign languages. 5.1f
you (to be) busy on Sunday afternoon, we (not to go) to the
stadium. 6. If you (tolook through) today’s paper, you (to find) an
interesting article. 7. When she (to arrive) at the hotel, it (to be) 5
o’clock. 8. When you (to be tired), we (to stop) working. 9. As
soon as | (to get) any news about him, | (to tell) you about it. 10.
Before he (to begin) to read a book, he (to look through) it. 11. |
(to look after) my sister till the mother (to return). 12. John (to let)
us know as soon as he (to pass) all his exams.

Exercise 4. Use the verbs in brackets in the Present Continuous
Tense.

1. Look! It (begin) to rain. 2. They (wait) for us on the
corner now. 3. | see that you (wear) your new suit today. 4. Listen!
Someone (knock) at the door. 5. Please! Be quiet! The baby
(sleep). 6. The leaves (fall) from the trees. 7. John (have) lunch in
the cafeteria now. 8. Listen! | think the telephone (ring). 9. Ann
seems to be very busy. | guess she (prepare) her English. 10. |
(clean) the blackboard. 11. The boys (skate). 12. The student
(stand) at the door.

Exercise 5. Replace the infinitive in brackets by the Present
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Simple or thePresent Continuous Tense.

1. We (to gather) mushrooms in summer. 2. The children
are in the forest now. They (to gather) mushrooms. 3. Where is
Kate? She (to do) her homework. She always (to do) her
homework in the evening. 4. The pupils (to write) compositions
once a month. 5. Don’t shout. The pupils of the ninth form (to
write) compositions. 6. Water (to boil) at 100°. 7. Turn off the gas.
The milk (to boil) .8. Mary (to dance) all modern dances very
well. 9. Look! Peter (to dance) with Jane. 10. Helen usually gets
up late. She always (to hurry) to school. 11. Where you (to hurry)?
12. As a rule Paul (to prepare) his report in time. 13. Don’t disturb
him. He(to prepare) for his examination. 14. Take along your

umbrella. It (to rain) 15. It often (to rain) in England.

Exercise 6. Use the verbs in brackets in the Future Continuous
Tense.

1. At ten o’clock tomorrow morning she (have) her music
lesson. 2. | (wait) on the corner for you at the usual time tomorrow
morning. 3. It probably (rain) when you get back. 4. If you come
before six, I (work) in my garden. 5. At thistime tomorrow
afternoon | (take) my final English exam. 6. If we go there now,
they (have) dinner. But if we go later, they (watch) television. 7.
At this time next year he (study) at the University. 8. Don’t come
to see him tonight, he (to pack) things. 9. I (to travel) the whole

50



summer.

Unit 4.
MEMORY
Quiz
What is Memory?
Have you ever wondered how you manage to remember
information for a test?
Exercise 1.

Read the text below:
Text A. Memory

The ability to create new memories, store them for periods of time
and recall them when they are needed allows us to learn and
interact with the world around us. The study of human memory
has been a subject of science and philosophy for thousands of
years and has become one of the major topics of interest within
cognitive psychology. But what exactly is memory? How are
memories formed?

Memory refers to the processes that are used to acquire, store,
retain and later retrieve information. There are three major
processes involved in memory: encoding, storage and retrieval.

In order to form new memories, information must be changed into

a usable form, which occurs through the process known as
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encoding. Once information has been successfully encoded, it
must be stored in memory for later use. Much of this stored
memory lies outside of our awareness most of the time, except
when we actually need to use it. The retrieval process allows us to
bring stored memories into conscious awareness.

The Stage Model of Memory

While several different models of memory have been proposed,
the stage model of memory is often used to explain the basic
structure and function of memory. Initially proposed in 1968 by
Atkinson and Shiffrin, this theory outlines three separate stages of
memory: sensory memory, short-term memory and long-term
memory.

Sensory memory is the earliest stage of memory. During this
stage, sensory information from the environment is stored for
a very brief period of time, generally for no longer than a half-
second for visual information and 3 or 4 seconds for auditory
information. We attend to only certain aspects of this sensory
memory, allowing some of this information to pass into the next
stage — short-term memory.

Short-term memory, also known as active memory, is the
information we are currently aware of or thinking about. In
Freudian psychology, this memory would be referred to as the

conscious mind. Paying attention to sensory memories generates
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the information in short-term memory. Most of the information
stored in active memory will be kept for approximately 20 to 30
seconds. While many of our short-term memories are quickly
forgotten, attending to this information allows it to continue on the
next stage — long-term memory.

Long-term memory refers to the continuing storage of
information. In Freudian psychology, long-term memory would
be called the preconscious and unconscious. This information is
largely outside of our awareness but can be called into working
memory to be used when needed. Some of this information is
fairly easy to recall, while other memories are much more difficult
to access.

The Organization of Memory

The ability to access and retrieve information from long-term
memory allows us to actually use these memories to make
decisions, interact with others and solve problems. But how is
information organized in memory? The specific way information
is organized in long-term memory is not well understood, but
researchers do know that these memories are arranged in groups.
Clustering is used to organize related information into groups.
Information that is categorized becomes easier to remember and
recall. For example, consider the following group of words: Desk,

apple, bookshelf, red, plum, table, green, pineapple, purple, chair,
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peach, yellow. Spend a few seconds reading them, then look away
and try to recall and list these words. How did you group the words
when you listed them? Most people will list using three different
categories: colour, furniture and fruit.

One way of thinking about memory organization is known as the
semantic network model. This model suggests that certain triggers
activate associated memories. A memory of a specific place might
activate memories about related things that have occurred in that
location. For example, thinking about a particular campus
building might trigger memories of attending classes, studying
and socializing with peers.

Exercise 2.
Answer the following question:

What do these words (sensory memory, short-term memory,

long-term memory) mean?

Exercise 3.
Read and retell the text below:

Text B. Explanations for Forgetting. Reasons Why We

Forget.

What are some of the major reasons why we forget information?
One of today’s best-known memory researchers, Elizabeth Loftus,
has identified four major reasons why people forget: retrieval
failure, interference, failure to store and motivated forgetting.
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Retrieval Failure

Have you ever felt like a piece of information has just vanished
from memory? Or maybe you know that it’s there, you just can’t
seem to find it. The inability to retrieve a memory is one of the
most common causes of forgetting.

So why are we often unable to retrieve information from memory?
One possible explanation of retrieval failure is known as decay
theory. According to this theory, a memory trace is created every
time. Decay theory suggests that over time, these memory traces
begin to fade and disappear. If information is not retrieved and
rehearsed, it will eventually be lost.

One problem with this theory, however, is that research has
demonstrated that even memories which have not been rehearsed
or remembered are remarkably stable in long-term memory.
Interference

Another theory known as interference theory suggests that some
memories compete and interfere with other memories. When
information is very similar to other information that was
previously stored in memory, interference is more likely to occur.
There are two basic types of interference:

Proactive interference is when an old memory makes it more

difficult or impossible to remember a new memory.
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Retroactive interference occurs when new information interferes
with your ability to remember previously learned information.
Failure to Store

Sometimes, losing information has less to do with forgetting and
more to do with the fact that it never made it into long-term
memory in the first place. Encoding failures sometimes prevent
information from entering long-term memory.

In one well-known experiment, researchers asked participants to
identify the correct U.S. penny out of a group of incorrect pennies
(Nickerson & Adams). Try doing this experiment yourself by
attempting to draw a penny from memory, and then compare your
results to an actual penny.

How well did you do? Chances are that you were able to remember
the shape and colour, but you probably forgot other minor details.
The reason for this is that only details necessary for distinguishing
pennies from other coins were encoded into your long-term
memory.

Motivated Forgetting

Sometimes, we may actively work to forget memories, especially
those of traumatic or disturbing events or experiences. The two
basic forms of motivated forgetting are suppression, a conscious
form of forgetting, and repression, an unconscious form of

forgetting.
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However, the concept of repressed memories is not universally
accepted by all psychologists. One of the problems with repressed
memories is that it is difficult, if not impossible, to scientifically
study whether or not a memory has been repressed. Also note that
mental activities such as rehearsal and remembering are important
ways of strengthening memory, and memories of painful or
traumatic life events are far less likely to be remembered,

discussed or rehearsed.

Exercise 4.
Answer the following question

What are some of the major reasons why we forget information?

Exercise 5.
Read and translate the text below:

Text C. Top 10 Memory Improvement Tips
Before you study for your next exam, you might want to use a few
strategies to boost your memory of important information. There
are a number of tried and tested techniques for improving
memory. These strategies have been established within cognitive
psychology literature and offer a number of great ways to improve
memory, enhance recall and increase retention of information.

1. Focus your attention on the materials you are studying.
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Attention is one of the major components of memory. In order for
information to move from short-term memory into long-term
memory, you need to actively attend to this information. Try to
study in a place free of distractions such as television, music and
other diversions.

2. Avoid cramming by establishing regular study sessions.
According to Bjork (2001), studying materials over a number of
session’s gives you the time you need to adequately process the
information. Research has shown that students who study
regularly remember the material far better than those who did all
of their studying in one marathon session.

3. Structure and organize the information you are studying.
Researchers have found that information is organized in memory
in related clusters. You can take advantage of this by structuring
and organizing the materials you are studying. Try grouping
similar concepts and terms together, or make an outline of your
notes and textbook readings to help group related concepts.

4. Utilize mnemonic devices to remember information.
Mnemonic devices are a technique often used by students to aid in
recall. A mnemonic is simply a way to remember information. For
example, you might associate a term you need to remember with
a common item that you are very familiar with. The best

mnemonics are those that utilize positive imagery, humour or
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novelty. You might come up with a rhyme, song or joke to help
remember a specific segment of information.

5. Elaborate and rehearse the information you are studying.
In order to recall information, you need to encode what you are
studying into long-term memory. One of the most effective
encoding techniques is known as elaborative rehearsal. An
example of this technique would be to read the definition of a key
term, study the definition of that term and then read a more
detailed description of what that term means. After repeating this
process a few times, your recall of the information will be far
better.

6. Relate new information to things you already know.

When you are studying unfamiliar material, take the time to think
about how this information relates to things that you already
know. By establishing relationships between new ideas and
previously existing memories, you can dramatically increase the
likelihood of recalling the recently learned information.

7. Visualize concepts to improve memory and recall.

Many people benefit greatly from visualizing the information they
study. Pay attention to the photographs, charts and other graphics
in your textbooks. If you do not have visual cues to help, try

creating your own. Draw charts or figures in the margins of your
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notes or use highlighters or pens in different colours to group
related ideas in your written study materials.

8. Teach new concepts to another person.

Research suggests that reading materials out loud significantly
improves memory of the material. Educators and psychologists
have also discovered that having students actually teach new
concepts to others enhances understanding and recall. You can use
this approach in your own studies by teaching new concepts and
information to a friend or study partner.

9. Pay extra attention to difficult information.

Have you ever noticed how it’s sometimes easier to remember
information at the beginning or end of a chapter? Researchers have
found that the order of information can play a role in recall, which
is known as the serial position effect. While recalling middle
information can be difficult, you can overcome this problem by
spending extra time rehearsing this information. Another strategy
is to try restructuring the information so it will be easier to
remember. When you come across an especially difficult concept,
devote some extra time to memorizing the information.

10. Vary your study routine.

Another great way to increase your recall is to occasionally change
your study routine. If you are accustomed to studying in one
specific location, try moving to a different spot during your next
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study session. If you study in the evening, try spending a few
minutes each morning reviewing the information you studied the
previous night. By adding an element of novelty to your study
sessions, you can increase the effectiveness of your efforts and

significantly improve your long-term recall.

Facts About Memory

While it may seem like studying and rehearsing information is the
best way to ensure that you will remember it, researchers have
found that being tested on information is actually one of the best
ways to improve recall.

One experiment found that students who studied and were then
tested had better long-term recall of the materials, even on
information that was not covered by the tests. Students who had
extra time to study but were not tested had significantly lower
recall of the materials.

Depictions of Amnesia in Movies Are Usually Inaccurate.
Amnesia is a common plot device in the movies, but these
depictions are often inaccurate. For example, how often have you
seen a fictional character lose their memory due to a bump on the
head only to have their memories magically restored after
suffering a second knock to the skull?

There are two different types of amnesia.
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Anterograde amnesia: Involves the loss of the ability to form
new memories.

Retrograde amnesia: Involves losing the ability to recollect past
memories, although the ability to create new memories may
remain intact.

While most movie depictions of amnesia involve retrograde
amnesia, anterograde amnesia is actually far more common. The
most famous case of anterograde amnesia was a patient known in
the literature as H.M. In 1953, he had brain surgery to help stop
the seizures caused by his severe epilepsy. The surgery involved
the removal of both hippocampi, the regions of the brain strongly
associated with memory. As a result, H.M. was no longer able to
form any new long-term memories.

Popular movies and television programs tend to depict such
memory loss as fairly common, but true cases of complete
amnesia about one’s past and identity are actually quite rare.
Some of the most common causes of amnesia include:

Trauma: A physical trauma, such as a car accident, can cause the
victim to lose specific memories of the event itself. Emotional
trauma, such as being a victim of childhood sexual abuse, can

cause the individual to lose memories of specific situations.
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Drugs: Certain medications can be used to cause temporary
amnesia, particularly during medical procedures. Once the drugs
wear off, the individual’s memory returns to normal functioning.
A Good Night’s Sleep May Improve Your Memory.

You have probably heard about many of the reasons to get a good
night’s sleep. Since the 1960s, researchers have noted the
important connection between sleep and memory. In one classic
experiment conducted in 1994, researchers found that depriving
participants of sleep impaired their ability to improve performance
on a line identification task.

In addition to aiding in memory, sleep also plays and essential role
in learning new information. In one study, researchers found that
depriving students of sleep after learning a new skill significantly
decreased memory of that skill up to three days later.
Researchers have found, however, that sleep’s influence on
procedural memory is much stronger than it is for declarative
memory. Procedural memories are those that involve motor and
perceptual skills, while declarative memories are those that
involve the memorization of facts.

“If you’re going to be tested on 72 irregular French verbs
tomorrow, you might as well stay up late and cram”, explained
Robert Stickgold, a psychiatry professor at Harvard Medical
School, in an article published in the APA’s Monitor on
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Psychology. “But if they’re going to throw a curveball at you and
ask you to explain the differences between the French Revolution
and the Industrial Revolution, you’re better off having gotten
some sleep”.

Exercise 6.

Answer the following questions

What does amnesia mean?

What techniques do you use to improve your memory?
Exercise 7.

Topics for composition and discussion.

Models of memory. What are they?

Memory Improvement Tips.

GRAMMAR EXERCISES

Exercise 1. Change the following into the Past Continuous
Tense.

1. The man is standing near the door. 2. Tom told a story.
3. The children swam in the river. 4. Is Mary wearing a white
dress? 5. She went to the cinema. 6. They didn’t work in the
garden. 7. We are not sitting by the window. 8. The workers built
a bridge. 9. The girl tried on a dress. 10. The old man spoke in a

low voice.

Exercise 2. Put questions to the italicized words.
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1. The man was reading a magazine when somebody
knocked at the door. 2.He was waiting for a bus. 3. My brother
was skating. 4. The students were dancing when | opened the door.
5. The girl was eating ice cream when we came in. 6. She was
looking after her little brother. 7. The pupils were discussing a
story. 8. The man was passing the theatre when the clock struck
ten. 9. It was snowing when we went out. 10. The boy was running
very fast.

Exercise 3. Use the verbs in brackets in the Past Continuous
or the Past Simple Tense.

1. 1 (to go) to the cinema yesterday. 2. | (to go) to the
cinema at four o’clock yesterday. 3. My brother (not to play)
tennis yesterday. He (to play) tennis the day before yesterday. 4.
My sister (not to play) the piano at four o’clock yesterday. She(to
play) the piano the whole evening. 5. When | came into the
kitchen, mother (to cook). 6. She (to cook) fish yesterday. 7. You
(to do) your homework yesterday? 8.You (to do) your homework
from eight till ten yesterday? 9. Why she (to sleep) at seven
o’clock yesterday? 10. What Nick (to do) when you came to his
place? 11. What he (to do) yesterday? — He (to read) a book. 12.
What he (to do) the whole evening yesterday? — He (to read) a
book.

Exercise 4. Open the brackets using the verbs in Present
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Perfect.

1. I (to speak) to him about it several times. 2. We (to learn)
many new words in this course. 3. He (to make) the same mistake
several times. 4. | (to hear) that story before. 5. | am afraid that |
(to lose) my car keys. 6. She (to see) the film several times. 7. | (to
tell) John what you said. 8. She (to return) my book at last. 9.She
says that she (to translate) the text already.

Exercise 5. Open the brackets using the verbs in Present
Perfect or Past Simple Tense.

1. I (not yet to eat) today. 2. He (not to eat) yesterday. 3.
You (to play) the piano yesterday? 4. You (to play) the piano
today? 5. What you (to prepare) for today? 6. Look at this
birdhouse. Mike (to make) it himself. 7. When you (to see) Mary?
- | (to see) her last week. 8. At last | (to translate) the article: now
I shall have a little rest. 9. We (to go) to the country yesterday, but
the rain (to spoil) all the pleasure. 10. The lecture (not yet to begin)

and the students are talking in the classroom.

Exercise 6. Translate into English.

1. S 3amummuB cBii 30T Broma. 2. [le Iletpo? — Bin mie
He mnpuiimos. 3. Illo ™ pobum? — Ywurato aHrmiceke
onoBifanHs. CKUIBKM CTOPIHOK TH BXe mpouutaB? — S
MPOYUTAB yXkKe CiM CTOPiHOK. 4. CKiJTbKM HOBHUX CJIiB B BUBUMJIU

B IbOMY Micami? 5. Sl He MOXy ixaTu 3 ToOor0. S 1Ie He cKiaB
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eK3aMeHy 3reomMeTpii. 6. Mu IoiHO pounTany Teaerpamy. 7. Mu
oJieprkany TesnerpamyBdopa. 8. A 3Haro 1poro mikaps 3 2010 poky.
9. Yomy B Tiif kiMmHaTi TeMHO? — SI BUMKHYB cBiTsI0. 10. MU He
Oauniy oro Bxke Tpu pokH. 11. Y MeHe Hemae pydKku, s i 3aryous.
— Ko T 3ary6us ii? 12. Jle yuni? — Bonu y caaky. Bonu tam
yke 11Bi roaunu. 13. Munynoro poky Mu i3aunu 1o Bapmasu Ha
eKCKypcito. 3 Toro dacy s He Oy y Bapmagi. 14. Hapemri mMu
3akiHuuiau pobory. Temep Mu MokeMo BigmouuTH. 15. Mu
Oaunnu 11 Buopa. Bona mpartoBana y caaky. 16. Komu roguHHuk
poOMBIBAHAIIATE, MU BCl cuaimm 3a ctonoM. 17. Jle Tu OyB o
TpeTiii roguni? S m3BOHMB TOOI, aje HIXTO HE BiANOBIB. — S
peMoHTyBaB Benocuriel. 18. Konu s 3aiimos 1o 3amy, Onbra rpaina
Ha ckpunui. 19. Ilo BoHa poOuia, Koau BU NpUHLIUIK 10 HEi? —
Bona npubupana B ximuari. 20. Konu s BUHIIOB 3 10My, 1I10B
cuibHUi fom. 21. [I{opoOGuB yuntens, Noku BU nucanu Tip? 22.
[lo poOuB Bam cuH O JecsATiiH roauHi Beyopa? — UurtaB SKych

KHUXKKY.

Unit 5
PERCEPTION
Quiz
What is Perception?
How do Colours Impact Moods, Feelings, and Behaviours?

Exercise 1.
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Read the text below:
Text A. Colour Psychology

Do you feel anxious in a yellow room? Does the colour blue make
you feel calm and relaxed? Artists and interior designers have long
understood how colour can dramatically affect moods, feelings
and emotions. It is a powerful communication tool and can be used
to signal action, influence mood and cause physiological
reactions. Certain colours can raise blood pressure, increase
metabolism or cause eyestrain.

Of course, your feelings about colour can also be deeply personal
and are often rooted in your own experience or culture. For
example, while the colour white is used in many Western
countries to represent purity and innocence, it is seen as a symbol
of mourning in many Eastern countries.

Explore the history of colour including how it’s used, the effects
it may have and some of the most recent research on colour
psychology.

What Is Colour?

In 1666, English scientist Sir Isaac Newton discovered that when
pure white light passes through a prism, it separates into all of the
visible colours. Newton also found that each colour is made up of
a single wavelength and cannot be separated any further into other

colours.
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Further experiments demonstrated that light could be combined to
form other colours. For example, red light mixed with yellow light
creates an orange colour. Some colours, such as yellow and
purple, cancel each other out when mixed and result in a white
light.

If you have ever painted, you have probably noticed how certain
colours can be mixed to create other colours.

Colour Psychology — The Psychological Effects of Colour.
While perceptions of colour are somewhat subjective, there are
some colour effects that have universal meaning. Colours in the
red area of the colour spectrum are known as warm colours and
include red, orange and yellow. These warm colours evoke
emotions ranging from feelings of warmth and comfort to feelings
of anger and hostility.

Colours on the blue side of the spectrum are known as cool colours
and include blue, purple and green. These colours are often
described as calm, but can also call to mind feelings of sadness or
indifference.

Colour Psychology as Therapy.

Several ancient cultures, including the Egyptians and Chinese,
practiced chromotherapy, or using colours to heal. Chromotherapy
is sometimes referred to as light therapy or colourology and is still
used today as a holistic or alternative treatment.
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In this treatment:

Red was used to stimulate the body and mind and to increase
circulation.

Yellow was thought to stimulate the nerves and purify the body.
Orange was used to heal the lungs and to increase energy levels.
Blue was believed to soothe illnesses and treat pain.

Indigo shades were thought to alleviate skin problems.

Most psychologists view colour therapy with scepticism and point
out that the supposed effects of colour have been exaggerated.
Colours also have different meanings in different cultures.
Research has demonstrated in many cases that the mood-altering
effects of colour may only be temporary. A blue room may
initially cause feelings of calm, but the effect dissipates after
a short period of time.

Studies have also shown that certain colours can have an impact
on performance. Exposing students to the colour red prior to
an exam has been shown to have anegative impact on test
performance. More recently, researchers discovered that the
colour red causes people to react with greater speed and force,
something that might prove useful during athletic activities.

Exercise 2.

Answer the following question

How do Colours Impact Moods, Feelings, and Behaviours?
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Exercise 3.

Read and retell the text below:

Text B. The Colour Psychology of Black.

Black absorbs all light in the colour spectrum. Black is often
used as a symbol of menace or evil, but it is also popular as
an indicator of power. It is used to represent treacherous
characters such as Dracula and is often associated with witchcraft.
Black is associated with death and mourning in many cultures. It
is also associated with unhappiness, sexuality, formality, and
sophistication.

In ancient Egypt, black represented life and rebirth.

Black is often used in fashion because of its slimming
quality. Consider how black is used in language: Black Death,
blackout, black cat, black list, black market, black tie, black belt.
The Colour Psychology of White.

White represents purity or innocence. White is bright and
can create a sense of space or add highlights.

White is also described as cold, bland, and sterile. Rooms painted
completely white can seem spacious, but empty and unfriendly.
Hospitals and hospital workers use white to create a sense of
sterility.

Red
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Red is a bright, warm colour that evokes strong emotions.
Red is associated with love, warmth, and comfort. Red is also
considered an intense, or even angry, colour that creates feelings
of excitement or intensity.

Consider how red is used in language: redneck, red-hot, red-

handed, paint the town red, seeing red

The Colour Psychology of Blue

Blue is described as a favourite colour by many people and
is the colour most preferred by men. Blue calls to mind feelings of
calmness or serenity. It is often described as peaceful, tranquil,
secure, and orderly. Blue can also create feelings of sadness or
aloofness. Blue is often used to decorate offices because research
has shown that people are more productive in blue rooms.

Blue is one of the most popular colours, but it is one of the
least appetizing. Some weight loss plans even recommend eating
your food off of a blue plate. Blue rarely occurs naturally in food
aside from blueberries and some plums. Also, humans are geared
to avoid foods that are poisonous and blue colouring in food is
often a sign of spoilage or poison.

Blue can also lower the pulse rate and body temperature.
Consider how blue is used in language: blue moon, blue Monday,

blue blood, the blues, and blue ribbon.
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The Colour Psychology of Green

Green is a cool colour that symbolizes nature and the natural
world. Green also represents tranquillity, good luck, health, and
jealousy. Researchers have also found that green can improve
reading ability. Some students may find that laying a transparent
sheet of green paper over reading material increases reading speed
and comprehension.

Green has long been a symbol of fertility and was once the
preferred colour choice for wedding gowns in the 15" century.
Even today, green M & M’s (an American chocolate candy) are
said to send a sexual message.

Green is often used in decorating for its calming effect. For
example, guests waiting to appear on television programs often
wait in a “green room” to relax.

Green is thought to relieve stress and help heal. Those who
have a green work environment experience fewer stomach ache.
Consider how green is used in language: green thumb, green with
envy, greenhorn.

The Colour Psychology of Yellow

Yellow is a bright that is often described as cheery and

warm. Yellow is also the most fatiguing to the eye due to the high

amount of light that is reflected. Using yellow as a background on
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paper or computer monitors can lead to eyestrain or vision loss in
extreme cases.

Yellow can also create feelings of frustration and anger.
While it is considered a cheerful colour, people are more likely to
lose their tempers in yellow rooms and babies tend to cry more in
yellow rooms. Yellow can also increase the metabolism.

Since yellow is the most visible colour, it is also the most
attention-getting colour. Yellow can be used in small amounts to
drawing notice, such as on traffic signs or advertisements.

The Colour Psychology of Purple

Purple is a symbol of royalty and wealth. Purple also represents
wisdom and spirituality. Purple does not often occur in nature, it
can sometimes appear exotic or artificial.

Colour Psychology — Reactions to Brown

Brown is a natural colour that evokes a sense of strength and
reliability. Brown can also create feelings of sadness and isolation.

Brown brings to mind feelings of warmth, comfort, and
security. It is often described as natural, down-to-earth, and
conventional, but brown can also be sophisticated.

The Colour Psychology of Orange
Orange is a combination of yellow and red and is considered

an energetic colour. Orange calls to mind feelings of excitement,
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enthusiasm, and warmth. Orange is often used to draw attention,
such as in traffic signs and advertising.
The Colour Psychology of Pink

Pink is essentially a light red and is usually associated with
love and romance. Pink is thought to have a calming effect. One
shade was known as “drunk-tank pink® is sometimes used in
prisons to calm inmates. Sports teams sometimes paint the
opposing teams’ locker room pink to keep the players passive and
less energetic.

While pink’s calming effect has been demonstrated,
researchers of colour psychology have found that this effect only
occurs during the initial exposure to the colour. When used in
prisons, inmates often become even more agitated once they

become accustomed to the colour.

Exercise 4.
Answer the following question

Why is colour such a powerful force in our lives?
What effects can it have on our bodies and minds?
Exercise 5.
Read and translate the text below:
Text C. Perception
The perceptual process allows us to experience the world around

us. Take a moment to think of all the things you perceive on
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a daily basis. At any given moment, you might see familiar objects
in your environment, feel the touch of objects and people against
your skin, smell the aroma of a home-cooked meal and hear the
sound of music playing in your next door. neighbour’s apartment.
All of these things help make up our conscious experience and
allow us to interact with the people and objects around us.
Perception is our sensory experience of the world around us and
involves both the recognition of environmental stimuli and actions
in response to these stimuli. Through the perceptual process, we
gain information about properties and elements of the
environment that are critical to our survival. Perception not only
creates our experience of the world around us; it allows us to act
within our environment.

Perception includes the five senses; touch, sight, hearing, smell
and taste. It also includes what is known as proprioception, a set
of senses involving the ability to detect changes in body positions
and movements. It also involves the cognitive processes required
to process information, such as recognizing the face of a friend or
detecting a familiar scent.

The Perceptual Process

The perceptual process is a sequence of steps that begins with the
environment and leads to our perception of a stimulus and

an action in response to the stimulus. This process is continual, but
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you do not spend a great deal of time thinking about the actual
process that occurs when you perceive the many stimuli that
surround you at any given moment.

The process of transforming the light that falls on your retinas into
an actual visual image happens unconsciously and automatically.
The subtle changes in pressure against your skin that allow you to
feel object occur without a single thought.

In order to fully understand how the perception process works,
we’ll start by breaking down each step.

The Steps in the Perceptual Process

. The Environmental Stimulus

. The Attended Stimulus

. The Image on the Retina

. Transduction

. Neural Processing

. Perception

. Recognition

o N oo o A W N P

. Action

The Environmental Stimulus

The world is full of stimuli that can attract our attention through
various senses. The environmental stimulus is everything in our
environment that has the potential to be perceived. This might

include anything that can be seen, touched, tasted, smelled or
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heard. It might also involve the sense of proprioception, such as
the movements of the arms and legs or the change in position of
the body in relation to objects in the environment.

The Attended Stimulus

The attended stimulus is the specific object in the environment on
which our attention is focused. In many cases, we might focus on
stimuli that are familiar to us, such as the face of a friend in
a crowd of strangers at the local coffee shop. In other instances,
we are likely to attend to stimuli that have some degree of novelty.
The Image on the Retina

Next, the attended stimulus is formed as an image on the retina.
The first part of this process involves the light actually passing
through the cornea and pupil and onto the lens of the eye. The
cornea helps focus the light as it enters the eye, and the iris of the
eye controls the size of the pupils in order to determine how much
light to let in. The cornea and lens act together to project
an inverted image on the retina.

Transduction

The image on the retina is then transformed into electrical signals
in aprocess known as transduction. This allows the visual
messages to be transmitted to the brain to be interpreted.

Neural Processing
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The electrical signals then undergo neural processing. The path
followed by a particular signal depends on what type of signal it
is (i.e., an auditory signal or a visual signal). Through the series of
interconnected neurons located throughout the body, electrical
signals are propagated from the receptors cells to the brain. In the
next step of the perceptual process, you will actually perceive the
stimuli and become aware of its presence in the environment.
Perception

In the next step of the perception process, we actually perceive the
stimulus object in the environment. It is at this point that we
become consciously aware of the stimulus.

Recognition

Perception doesn’t just involve becoming consciously aware of
the stimuli. It is also necessary for our brain to categorize and
interpret what it is we are sensing. Our ability to interpret and give
meaning to the object is the next step, known as recognition.
Action

The final step of the perceptual process involves some sort of
action in response to the environmental stimulus. This could
involve a variety of actions, such as turning your head for a closer
look or turning away to look at something else.

The action phase of perceptual development involves some type

of motor action that occurs in response to the perceived and
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recognized stimulus. This might involve a major action, like
running toward a person in distress, or something as subtle as
blinking your eyes in response to a puff of dust blowing through
the air.

Exercise 6.

Answer the following questions

How many steps are there in the perceptual process?

What are the main steps in the perceptual process?

What senses are included in perception?

Does perception involve cognitive processes?

What is transduction?

What are the main functions of perception?

Exercise 7.
Topics for composition and discussion.
Colour Psychology as Therapy.

Perception involve cognitive processes, doesn’t it.

GRAMMAR EXERCISES

Exercise 1. Open the brackets using the Present, Past, or
Future Simple Passive.

1. My question (to answer) yesterday. 2. Hockey (to play)
in winter. 3. Mushrooms (to gather) in autumn. 4. Many houses
(to burn) during the Great Fire of London. 5. His new book (to
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finish) next year. 6. Flowers (to sell) in shops and in the streets. 7.
Bread (to eat) every day. 8. The letter (to receive) yesterday. 9. |
(to ask) at the lesson yesterday. 10. This work (to do) tomorrow.
11. These trees (toplant) last autumn. 12. Rome (not to build) in a
day. 13. This text (to translate) at the next lesson. 14. Lost time
never (to find) again. 15. Many houses (to build) in our town every

year.

Exercise 2. Choose the right verb-form from the brackets.

1. At the station they will (meet, be met) by a man from
the travel agency. 2. She will (meet, be met) them in the hall. 3.
The porter will (bring, be brought) yourluggage to your room. 4.
Your luggage will (bring, be brought) up in the lift. 5. You may
(leave, be left) your hat and coat in the cloak-room downstairs. 6.
They can (leave, be left) the key with the clerk in the hall. 7. From
the station they will (take, be taken) straight to the hotel. 8.

Tomorrow he will (take, be taken) them to the museum.

Exercise 3. Change the following into the Passive Voice.

1. We often speak about her. 2. We sent for the doctor. 3.
The children laughed at the little boy. 4. They look after the
children. 5. The students listen to the professor with great interest.
6. People speak about this film very much. 7. The teacher sent for
the pupil’s parents. 8. We waited for the train for a long time. 9.

The doctor will operate on him in a week. 10. We thought about
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our friend all the time.

Exercise 4. Open the brackets using Present Continuous or
Past Continuous Passive and Present Perfect or Past Perfect
Passive.

1. My question (is being answered, was being answered)
now. 2. The students (are being examined, were being examined)
when the dean entered the class room. 3. The piano (is being
played, was being played) the whole evening yesterday. 4. Don’t
come into the room! The results of the test (are being checked,
were being checked) now. 5. The film (has been shown, had been
shown). 6. The trees (have been planted, had been planted) by the
time we came. 7. My pencil (hasbeen broken, had been broken) by
someone. 8. The composition (has been written, had been written)
before the bell rang. 9. Water-power stations (are being built, were
being built) on the mountain rivers. 10. This work (has been done,

had been done) by Monday.
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TEXTS FOR ADDITIONAL READING
Text 1
Talking with the hands

American Sign Language (ASL), the manual-visual language used
by deaf people in the United States, is a full-fledged linguistic
system in which the hands and arms communicate by means of
location of hands, hand shape, movement and the orientation of
the palm. There are about twenty-five locations, forty-five ways
of shaping the hand, ten distinct movements and ten ways of
orienting the palm. The signs of ASL may or may not have an
exact English equivalent, but anything said in one language can be
translated into the other. Speakers of ASL sometimes supplement
their “speech” by finger spelling words, but finger spelling is used
primarily for proper names, for borrowed words from English, or
to “talk” with someone who is not fluent in ASL.

Signers can refer to other times and other places, and they can
combine individual signs into an unlimited number of statements.
At one time, linguists assumed that ASL was an incomplete
language that lacked function words, but as more linguists fluent
in the language, it became clear that function words and syntax are
present, although not based on any English equivalent. One
example is raised eyebrows to indicate a subordinate clause.

Another example is the location of the hand in relation to the face
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to indicate gender: the sign for “girl” is produced with the hand
touching the cheek; the similar sign for “boy” is produced at the
forehead. Other markers can change a sign from a verb to a noun,
note whether an action is a single or a habitual occurrence, indicate
plural, signify past or future, make clear that the sign is being used
in a metaphorical sense, or indicate that the signer is coining a new
term.
Text2
Language and non-humans

At the university of Hawaii, several female bottle nosed dolphins
have shown that they ‘“understand” a variety of sentences
conveyed through one of two languages. One is a visual language
consisting of hand and arm signals, and the other is an acoustic
language consisting of whistle like sounds. The dolphins first
learned a small set of signals for simple actions, which the trainers
taught them using shaping techniques with reinforcements of fish
and the trainer’s approval. As they learned the set of actions, the
dolphins also learned signs for categories of objects, such as balls,
hoops, pipes and baskets. The objects in each category varied from
day to day in colour, size and exact shape, so the dolphins were
learning to recognize a variety of instances for each concept. The
dolphins also learned modifiers as well as to reply “yes” or “no”

by pressing the appropriate pane.
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All commands were constructed from a simple phrase-structure
grammar, which could be used to generate sentences up to five
“words” long. These five-word sentences made possible a very
large number of combinations of signs, so the researchers were
able to train the dolphins on a subset of sentences and to test the
dolphins’ understanding of sentences to which they had never
been exposed. The dolphins showed evidence of an ability to
respond correctly to novel sentences. For example, after a dolphin
learned “Hoop fetch surfboard” (which told the dolphin to swim
to the hoop and take it to the surfboard), it was able to understand
“Hoop on surfboard” (which told it to get the hoop and put it on
the surfboard). They usually carried out such actions quickly and
without error, despite the presence of distraction objects and other
dolphins moving about in the tank. Such findings demonstrate a
grasp of syntax.

Clearly, attempts to teach language to non-humans, have produced
some impressive results, revealing glimmers of the central
characteristics of human language: expressiveness, productivity
and displacement.

Text 3
Helping the deaf hear

Efforts to bring sound into the silent world of the deaf once
focused on amplifying the intensity of sounds. It was hoped that
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causing an increase in the vibrations of hear cells would translate
into increased stimulation of the auditory nerve. But some
researchers have tackled the problem of deafness by bypassing the
damaged or destroyed hear cells and transmitting electrical
impulses directly to the nerve fibres. The result has been the
cochlear implant, in which an array of electrodes is threaded into
the cochlea and connected to a small receiver-stimulator
implanted behind the ear. Sounds picked up by the receiver are
processed by a pocket-sized computer, which, relying on the
frequency theory of pitch, separates sound information into its
components and applies them directly to specific points on the
basilar membrane. The implant delivers information about tone,
tempo, and intensity.

Profoundly deaf adults whose auditory systems still function
beyond the cochlea seem most likely to benefit from these devices.
After lengthy training, patients with implants find that they can
detect most environmental sounds, such as a knock on the door,
footsteps, running water, barking dogs, ringing telephones,
whistling tea kettles, and crumpling paper. They can also hear
environmental sounds that warn them of danger, such as a car horn
or a shout. A substantial minority regain enough hearing to use the

telephone, although the majority still cannot decipher the sounds
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of human speech without reading lips. But even for these patients,
lip-reading ability improves.

People who have been deaf from birth cannot use cochlear
implants successfully, possibly because the structures in temporal
cortex that usually process speech have been coopted for other
functions in the congenitally deaf. Their best hope seems to be
some kind of device based on the sense of touch. One such device
is the “tickle belt”, developed by psychologists C. Sherman and B.
Franklin. Small rectangular transducers that respond to various
sound frequencies are mounted on a belt worn next to the skin.
The transducers change sounds into brief busts of electricity,
which the wearer senses as vibrations. High frequencies are felt at
one end of the belt and low frequencies at the other; a work is felt
as a pattern of stimulation moving across the belt. Of course, this
sort of device requires the wearer to associate speech sounds with

tactile sensations, which entails a great deal of training.

Text4
What is emotion?
It is difficult to define an emotion, in part because our emotional
experience is so varied and complex. There are hundreds of
emotion words in the English language, from “abashed” to
“xenophobia”. Do all these terms mean that there are actually

hundreds of emotions?
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Psychologists have tried to sort out this profusion of emotion
terms by identifying a few underlying dimensions of emotional
experience. Virtually all accounts of emotion agree that emotions
can be classified along two broad dimensions — degree of
pleasantness and degree of physical excitement. Some emotions
such as fear — are clearly negative or unpleasant, and others — such
as joy — are just as clearly positive or pleasant. Some emotions —
such as anger and joy — involve high levels of activity, excitement
or physiological arousal, whereas others — such as sadness —
involve decreased energy and low levels of arousal.

Although researchers agree that pleasantness and arousal are two
important dimensions of the emotional experience, they have not
agreed about other dimensions. Yet it is clear that emotions are
more complex than a two — dimensional model suggests.
Consider, for example, anger and fear. Both of these emotions are
negative and both are high arousal, yet they are quite distinct
emotional experiences.

Another way to make sense of the variety of emotion terms is to
identify which emotions are basic, in the sense that they share
some kind of underlying biological foundation or are universal,
and which are subordinate, or variations on the basic emotions.
The majority of emotion researchers agree that the list of basic

emotions is limited to five or six: the positive emotions of love,
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joy and possibly, surprise; and the negative emotions of anger, fear
and sadness. These emotions appear in most scientific theories of
emotions, and they also seem to organize the way all people talk
and think about emotions. Yet even here, there is some
disagreement. Some researchers consider disgust a basic negative
emotion; some think surprise is a reflex rather than an emotion;
and others strike love from the list.

Given this lack of agreement and the complexity of the issue, how
are we to define emotion? We can say that an emotion is a pattern
of responses to an event that is relevant to the goals and needs of
the organism. The responses include physiological arousal,
impulses to action, thoughts and expression of all these.
According to this definition, individuals who do not have needs,
goals, or concerns cannot experience emotions. The needs or goals
may be as fundamental as food, shelter and survival, or they may
be as complex as the yearning for love, an ambition to win a Nobel
prize, or a will to build self-respect.

Each component of an emotion plays an important role in our

subjective experience of it.

Text5
The evolutionary theory of emotional expression
Charles Darwin asserted that many human patterns of emotional

expression have a genetic basis, handed down through generations
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because they had survival value. Since there are not fossils of
behaviour, such conjectures obviously cannot be proved, but the
possible evolutionary significance of some expressions is easy to
see. Raising the eyebrows in surprise or fear increases our visual
acuity; raising the upper lip in rage bares teeth and readies us to
bite. Other animals also bare their teeth as a threat or when
preparing to fight, giving their enemies a warning that may in itself
prevent a violent and damaging encounter. Darwin believed that
baring the teeth served a similar function among our ancestors; the
expression communicated a threat. A threat warns enemies of the
impulse to act — in this case, to fight. What could be the purpose
of visible fear? Researchers believe that a threatened animal’s
companions, preparing them as well as the threatened individual
to flee if necessary.

If the expression of emotion has an evolutionary, genetic basis,
then it should be similar across a variety of cultures. Consistent
with Darwin’s view, people from widely diverse cultures use
highly similar postures, gestures and facial expressions to convey
comparable emotional states. When people in different societies
were asked to identify the emotions expressed in a series of
photographs, they recognized anger, fear, disgust, surprise and

happiness, regardless of the culture in which they lived.
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Further evidence for a biological, hereditary basis of emotional
expression comes from studies of infants, which show that the
capacity for emotional expression develops very early — or is
present at birth. In one study, infants as young as two months were
observed during inoculations against childhood diseases. The
infants all showed distinctive facial patterns that could be readily
recognized as responses to pain. Some researchers believe that all
the basic emotions may be present in the newborn, but they appear
only in response to biological needs like food and protection.
Although the first truly social smile appears at about two months,
some researchers have found that infants as young as forty-two
minutes will imitate emotional expressions quite accurately,
sticking out their tongues or opening their mouths in response to
an adults’ actions. Whether these responses are true imitations has
been much debated. Nevertheless, that basic emotional
expressions have been observed repeatedly on the faces of infant
certainly suggests that emotional expression is not the result of
learning.
Text 6
How our emotions can make
People lie for any number of reasons — to avoid getting into trouble

for their actions, to avoid hurting another person’s feelings, to
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ingratiate themselves with someone they want to impress. Who
can lie successfully —and when?

Apparently, most people can lie successfully when they don’t care
whether or not their lie is successful. But when the substance of
the lie concerns their feelings, their true emotions often leak
through and betray the falsehood. We express our emotions
through several channels; verbal, visual and vocal. It is relatively
easy to control the verbal aspects of our emotional expression, but
the nonverbal aspects are likely to trip us up.

The more motivated we are to lie successfully, the less successful
we may be, because clues to our deception in the nonverbal
channels become more obvious. The more we care about lying
successfully, the more emotion we experience — usually some
form of fear. We may fear that our lie will be detected, we may be
liked and accepted; we may worry about hurting the other person
unnecessarily. The more we care the harder we try to control our
channels of expression. The visual and vocal channels are
especially difficult to control, however, so the heightened
motivation allows more clues to leak through these nonverbal
channels.

This seemed to describe the difficulty college students had when
trying to lie for an experiment conducted by social psychologist
Bella de Paulo. With the goal of making a favourable impression,
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the students expressed opinions on controversial issues to another
student. Motivation made all the difference. When the students’
motivation to lie successfully was low (when the other person was
the same gender or was unattractive, or when the disagreement
was faked), they generally came across as sincere. But when
students were highly motivated to lie successfully (when the other
person was of the other gender or was highly attractive, or when
the disagreement was real), their lies became relatively easy to
detect. It was not their words that gave them away. When the other
student had only a typed transcript of their remarks, he or she was
unable to detect the falsehood. But when nonverbal channels were
available the students were generally perceived as insincere.

A gender difference appeared unexpectedly among the findings:
women were generally less successful liars than men. In fact, the
men seemed nearly as sincere when lying as they did when telling
the truth. Women’s lies were easier to catch, especially when the
lie was shown on a soundless videotape — which presented only
nonverbal, visual information.

It’s not clear why women should find it so difficult to lie
successfully, but there are two possible explanations. First,
women are generally better than men at expressing emotions with
their tone of voice, their facial expressions and their body
language. They may spontaneously express what they feel more
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plainly than men do and as a result may be at a loss when trying
to disguise their emotions. Second, women may have a stronger
motive to gain the approval of others. Our emotions are elicited by
our appraisals of events in relation to our motives and values, or
underlying concerns, so these concerns direct our emotional
experiences to some degree. Accordingly, if women’s underlying
concerns are primarily interpersonal, their desire for approval
increases their motivation to lie, and to lie successfully — which
highlightens their emotion to the point where it can no longer be
disguised.
Text 7
A triangular theory of love

According to psychologist Robert Sternberg, love varies from one
relationship to another because its mix of components differ.
Sternberg suggests that love has three possible components:
intimacy, passion and commitment. In his theory, intimacy is the
emotional component of love. It refers to feeling close and bound
together by mutual affection. Passion is love’s motivational
component. It is the drive that leads to romance, physical
attraction, and sexual consummation. Finally, there is
commitment, the cognitive component of love. It refers to the
decision to label a certain relationship “love” and to seek to

maintain that relationship over time.
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Different types of love, Sternberg claims, have different amounts
of these three components. Liking consists of intimacy without
passion or commitment. Infatuation, or love at first sight, is
passion alone, in the absence of commitment or intimacy. When a
person is committed to a relationship that lacks both intimacy and
passion, the result is empty love. Romantic love is intimacy and
passion combined, without much commitment (though
commitment may come later). When passion is absent but
intimacy and commitment are present, we have what is called
companionate love, the kind of love that sometimes occurs after
many years of marriage. Passion and commitment without
intimacy produced fatuous love, the type that is found in a
marriage that follows a whirlwind courtship. The parents have a
strong sexual attraction and have decided to share their lives, but
they have not yet developed much knowledge of each other or
deep feelings of emotional closeness. What Sternberg refers to as
consummate love is the richest of all; it consists of all three
components — intimacy, passion and commitment.

One strength of Sternberg’s theory is that, in identifying love’s
structure (its components), it can account for love’s many
variations. Another strength is that the theory can deal with love
as a process, as something that changes over time. It allows us to

describe change in terms of shifts in the mix of love’s three
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components. In a marriage, for instance, the passion component
may fade over the years, while intimacy and commitment remain
strong. Fatuous love, characterized by passion and commitment,
may gradually acquire intimacy and become consummate love.

Sternberg’s theory also has some limitations, the most basic of
which is the fact that it is primarily descriptive. While it defines
different types of love in terms of three components, it gives us no
framework for understanding why these different types occur and

who is most likely to experience each one.

Text 8
Learning
For most of us topic of learning brings to mind a classroom,
whether elementary, high school, or college; lectures, biology
labs; practice in long division or library research on the forest
people of Africa. But learning encompasses far more than formal
education. Indeed, it permeates every aspect of life, and not just
human life at that. To a greater or lesser degree, all animals learn.
Simple invertebrates live largely by genetically programmed
reflexes, which prepare them to behave in given ways. But the
more complex an organism, the less it depends on innate responses
and the more it must rely on learning in order to adapt rapidly and
appropriately to changing conditions. This means that the more
capable of learning an organism is, the more adaptable it is and the
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more environments it can inhabit — as with humans, who populate
the globe.

No matter what area of psychology we consider, learning plays a
central role. Learning even seems to have a physiological effect:
for example, animals raised in enriched environments — which
promote exploration — tent to have more synaptic connections in
their brains and are prepared to learn more readily than others.
Outside the schoolroom or the lecture hall, we can find
innumerable instances of learning going on. If you get a stomach
ache after eating oysters for the first time, you probably will not
particularly want to go near them again: you have “learned” by
simple association that, oysters are linked with stomach ache.

An abused child learns that withdrawal or abuse of others is an
acceptable way, or perhaps the only way, to deal with fear, anger,
or frustration. All through life we observe other people at school,
in offices, at parties, at theatres, or in street fights and take in how
the society around us expects us to behave in those situations.
Psychology’s exploration of learning in both animals and humans
has among other things, given us insights into daily life; has
enhanced formal education in a number of ways, from computer-
assisted learning to reward systems that motivate children to set
goals in writing term papers; and has formed the basis of therapies
that help to free people with phobias and their terrors.
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Learning comes about through experience. Historically
behaviourists and cognitive psychologists have answered this
question differently. Behaviourists have thought of learning as
changes in observable behaviour caused by environmental events.
This goes along with behaviourism’s central tenet: learning is to
be characterized only in terms of the organism’s history of
external events and responses to those events; in this view, future
behaviour, can be brought about by controlling the environmental
events that produce the learning of that kind of behaviour.
Cognitive psychologists are more likely to describe learning in
terms of changes in internal mental processes and knowledge. In
this view, overt behaviour is the result of processes that include
perceiving stimuli, retrieving appropriate knowledge, anticipating
events, and behaving accordingly.

How can the learning be defined so that the different approaches
can be accommodated, at least to some degree? It is said that
learning refers to a long-lasting change in an organism’s
disposition to behave in certain ways as a result of experience.
This definition excludes any changes caused by maturation or by
temporary states like fatigue or illness.

In order to encompass the broad range of learning, psychologists
have divided it into several types. There is habituation, a simple

type of learning; associative learning, which includes the two
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kinds of conditioning, classical and instrumental, and covers such
diverse topics as punishment and skill learning; spatial learning,
focusing on our understanding of the location of objects in space
and our own orientation in the physical environment; and
observational learning, an area that illustrates the coming together

of the behavioural and cognitive points of view.

Text9
Punishment: use with care

Punishment, as we have seen, involves any unpleasant event (such
as shock or denial of privileges) that follows a response and
weakens it. If a rat receives a painful electric shock each time it
presses a lever, it will soon stop pressing the lever. Life is full of
aversive or painful consequences that serve as punishments:
parents spank children, students get failing grades, lawbreakers
are fined or jailed. Thus, both as individuals and as a society, we
regard punishment as a useful means of controlling behaviour. Our
environment provides many “natural” punishments that
effectively suppress specific behaviour. A child has to touch a hot
stove only once. After slipping and falling on an icy sidewalk,
anyone walks more carefully.

Sometimes punishment involves denying or removing some
pleasant or desired object or event. A small girl who misbehaves

is not allowed to watch her favourite television program. Teachers
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often use “time out” — placing an unruly child in temporary
isolation to control disruptive behaviour. Misbehaving teenagers
are “grounded” by their parents. Hockey players are sent to the
penalty box for fighting.

Punishment can produce unwanted consequences. The association
between punishment and a particular act can generalize, so that
when the undesirable behaviour disappears, desirable behaviour
also vanishes. For example, a child who is regularly and severely
punished for aggression may stop fighting but may also become
passive, giving up assertiveness along with aggression.

When punishment takes the form of harsh criticism, it can have
very negative emotional consequences, lowering self-esteem and
eroding any sense of competence. In addition, punishment may
lead, by association, to intense dislike and to the avoidance of
whoever administrated the punishment as well as avoidance of the
situation in which it occurred.

Although punishment clearly tells people what not to do, it gives
no hint as to what they should do. It suppresses inappropriate
behaviour without establishing an appropriate response in its
place. For this reason, punishment is probably most effective
when used in conjunction with positive reinforcement for a
specific alternative behaviour. Such a combination effectively

ended a retarded boy’s painful attacks on other children in an
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institution. Each time Ricky bit another child, the staff made him
wear a catcher’s mask for 10 minutes. The mask made it
impossible for him to bite. Because Ricky disliked the face mask,
he soon stopped his attacks. The staff also began rewarding Ricky
with attention and approval whenever he played constructively

with others for a certain length of time without biting.

Text 10
Types of Social Workers

Child, family, and school social workers provide social services
and assistance to improve the social and psychological functioning
of children and their families and to maximize the well-being of
families and the academic functioning of children. They may
assist single parents, arrange adoptions, or help find foster homes
for neglected, abandoned, or abused children. Some specialize in
services for senior citizens. These social workers may run support
groups for the children of aging parents; advise elderly people or
family members about housing, transportation, long-term care,
and other services; and coordinate and monitor these services.
Through employee assistance programs, social workers may help
people cope with job-related pressures or with personal problems
that affect the quality of their work.

In schools, social workers often serve as the link between

students’ families and the school, working with parents,
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guardians, teachers, and other school officials to ensure students
reach their academic and personal potential. In addition, they
address problems such as misbehaviour, truancy, and teenage
pregnancy and advise teachers on how to cope with difficult
students. Increasingly, school social workers teach workshops to
entire classes.

Child, family, and school social workers may also be known as
child welfare social workers, family services social workers, child
protective services social workers, occupational social workers, or
gerontology social workers. They often work for individual and
family services agencies, schools, or state or local governments.
Medical and public health social workers provide psychosocial
support to people, families, or vulnerable populations so they can
cope with chronic or terminal illnesses, such as Alzheimer’s
disease, cancer, or AIDS. They also advise family caregivers,
counsel patients, and help plan for patients’ needs after discharge
from hospitals. They may arrange for at-home services, such as
meals-on-wheels or home care. Some work on interdisciplinary
teams that evaluate certain kinds of patients—geriatric or organ
transplant patients, for example. Medical and public health social
workers may work for hospitals, nursing and personal care
facilities, individual and family services agencies, or local

governments.
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Mental health and substance abuse social workers assess and treat
individuals with mental illness or substance abuse problems,
including abuse of alcohol, tobacco, or other drugs. Such services
include individual and group therapy, outreach, crisis intervention,
social rehabilitation, and teaching skills needed for everyday
living. They also may help plan for supportive services to ease
clients’ return to the community. Mental health and substance
abuse social workers are likely to work in hospitals, substance
abuse treatment centres, individual and family services agencies,
or local governments. These social workers may be known as
clinical social workers. Other types of social workers include
social work administrators, planners and policymakers, who
develop and implement programs to address issues such as child
abuse, homelessness, substance abuse, poverty, and violence.
These workers research and analyse policies, programs, and
regulations. They identify social problems and suggest legislative
and other solutions. They may help raise funds or write grants to

support these programs.
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GRAMMAR REFERENCE

Imennnk (The Noun)

a shop —shops; aday — days

-€S

micias “y” 3 TONepeqHBOI0 MPHUTOJIIOCHOI0, MPH IhOMy ‘Y
3MIHIOETBCS Ha “i”: @ country — countries

micis “0”: a tomato —tomatoes; ane a piano — pianos; a photo —
photos

micis —S, — SS, — ch, — sh, — tch, —x, —z: a box — boxes; a dress —
dresses; a wish — wishes; a bench — benches

micias —f, —fe, mpu upomy —f, -fe 3minroroTecs Ha “V”: wife —
wives; a life — lives; a shelf — shelves; a wolf — wolves; a thief —
thieves; a calf —calves; a knife — knives; a half —halves; a leaf —
leaves; a loaf — loaves.

Vi inmi imennuku Ha —f, —fe mo 3aransHOMY mpaBwiy: a safe —
safes; a roof — roofs

BuHATKH a man — men, a woman — women, a foot

— feet, a child — children, a tooth — teeth,
an 0x — 0Xen, a goose — geese, a mouse —
mice

OaHMHA = MHOKHHA a swine — swine, a sheep — sheep, a deer

— deer

IMEHHHKH rpenbKoro i a curriculum — curricula; a datum — data;
JIATHHCHLKOIO MOX0M:KeHHsT | & phenomenon — phenomena; a basis —

bases; a thesis — theses; a crisis — crises;
a radius — radii; a nucleus — nuclea; a
stimulus — stimuli; an index — indices

CkJ1a10Bi iMeHHUKH a mother -in law — mothers-il-law; a

fellow-worker — fellow-workers; a
commander-in-chief — commanders-in-
chief; a forget-me-not — forget-me-nots
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Binminok (The case)

OnHuHa MHoxuHa
Tim’s dog. Cobaxka Tima. The Bakers house.
St.  Paul’s cathedral. CoGop | bynunok befikepis.

Cssroro ITasmna.

Imennuxu (icrorn) / (Animate Nouns)

a girl’s hat — kanenroX JiBYMHKH
a cat’s tail — XBicT KimIKu

girls’ hats — kamnenoxu JiB4aTOK
cats’ tails — XBOCTH KIIIIOK

Imennuxu (Heicrorn) / (Inanimal Nouns)

1[0 03HAYAIOTH 4dac I 6IOCIAHD

a minute’s walk — xBunuaHa
MPOTYJISTHKA

a kilometre’s distance — BincTans B
OJIMH KiJIOMETp

a five minutes’ walk —
H,HTI/IXBI/IHI/IHHa HpOI‘yJ’IHHKa
a three kilometres’ distance —
BiJICTaHb B TPU KIJIOMETPH

10 03HAYAKTb HA36U KPaiH, Mich, CYOeH

a Ukrainian’s pupil — ykpaiHCbKuit ydeHb

Kyiv’s square — rutoma Kuesa

the “Taras Shevchenko’s” crew — komanza kopabuist “Tapac I1leBuenko”

30ipHi iIMEHHUKH

a company’s office — odic
KOMTIaHi1

the government’s decision —
MTOCTaHOBA YPALY

the family’s tradition — cimeiina
TpamuIis

companies’ offices — odicu
KOMIIaHii

the governments’ decisions —
MMOCTAaHOBH YPSI/IiB

the families’ traditions — cimeiini
TpaauIii
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Ipuxmernux (The Adjective)

Buau npuxkmMerHukiB | OcHoBHA Buimii HaiBuimii
(popma CTYHiHb CTYHiHb
o OmHOCKJIATOBI long longer the longest
big bigger the biggest
hot hotter the hottest
o JIBocKJaa0Bi easy easier the easiest
NPUKMETHHKH, narrow narrower the narrowest
10 3aKin4yIoTHCs | Simple simpler the simplest
Ha -y, -er, -le, -ow
o JIBoCKJIAI0BI concisa conciser the concisest
NPUKMETHHKH 3 polite politer the politest
HAr0JIOCOM Ha severe severer the severest
Apyromy ckJaji
e BararockJjianosi Beautiful more the most
NPUKMETHHKH beautiful beautiful
important more the most
important importans
e Bunsrtok good better best
bad worse worst
little less least
much, more more most
far (manmexmit) | further, furthest,
farther farthest
(6 (camwii
JTAJTEKHI) JTAJTEKI)
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Yucaisauk (The Numeral)

May 9, 1945 — May the ninth (the ninth of May);
Jdatu nineteen forty-five; 1900 — nineteen hundred; 1905 —
nineteen o (ou) five; 2000 — two thousand
% — a (one) half, % — a (one) quarter/fourth, 2/3 — two
thirds
6 . 1
ilzgn;::nm 2 3/7 — two and three sevenths,
0.5 — (naught) point five,
3.751 — three point seven five one
366038 — three double six o (ou) three eight
5446 — five four four six
Homepa . . ,
. page twenty-five — cropiHka ABaaLATh I’ sATa
TesedoHiB,
) part three — vactuna Tpets
CTOPIHOK, I'J1IaB .
chapter six — riaBa mocra
TOIIO .
room ten — kimHara yecsita
size thirty-seven — po3mip TpUALSATH CHOMHIA
Baiimennuk (The Pronoun)
-z Ha3uBHuii | you he she it we you they
& BigmiHOK
g OG6’ekTHH| Me you | him | her it us you | them
i BiZIMIiHOK|
;= 3asexna my your his her its our | your | their
2 ¢opma
2 Hesanexn| mine | yours | his hers its ours | yours | theirs
= a hopma
3BODOTHEO- My- your- | him- | her- It- our- | your- | them-
POl self self self | self self | selves | selves | selves
yaapHi
B3aemmni each other, one another
Brasysaabni| this (these), that (those), such, the same
HuranbHi who, whom, whose, what, which
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BinnocHi i
3’€IHYBAJIbHI

who, whom, whose, which, that

Heo3Haueni i
3anepeyHi

some, any, one, ale, each, every, other, another, both, many, much,

few, little, lither, no, none, neither

Hiecaoso (The Verb)

HieBinmina xieciioBa to be B Trenepimnbomy yaci

Cmeeposicysanvha gropma

Yucao
Oco6a
Oonuna MHuooscuna
l-a lam we are
2-a you are you are
he they are
3-5 she is
it
Humanvna gpopma
l-a am I? are we?
2-a are you? are you?
he are they?
3-5 is she
it
3anepeuna hopma
1-a I am not we are not
2-a you are not you are not
3-51 he they are not
she is not
it
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HieBinmina giecioBa to have B Tenepimnbomy yaci

Yuciao
Ocota Oonuna Mnuooscuna
1-a I have a ball. We have a ball.
l-a You have a ball. You have a ball.
3-51 He They have a ball.
She } has a ball.
It

IMumanvua gpopma (diecnoso to have mosice ymeoprosamu numansuy gpopmy

0e3 oonomozu odiecnoea to do)

1-a Have I (got) ball? Have we (got) a ball?
2-a Have you (got) a ball? Have you (got) a ball?
3-s

he
Has{ she }a ball?
it

Have they (got) a ball?

Hiecnoeso to have moorce ymeoprosamu numanshy popmy 3a 0onomozoio

oiecnoea to do

1-a Do | have a ball? Do we have a ball?
2-a Do you have a ball? Do you have a ball?
3-1 he

Does < she } have a ball? Do they have a ball?

it
3anepeuna hopma

1-a I have not a ball. We have not a ball.
2-a You have not a ball. You have not a ball.
3-5 He They have not a ball.

She has not a ball.

It
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HieBigmina gieciioBa to do B Tenepimmabomy vaci

Ocoba Hucio
Oonuna ‘ Mmuooscuna
Cmeeposicysansvha ghopma
1-a I do morning exercises. We do morning exercises.
2-a You do morning exercises. You do morning exercises.
He
3-1 She doe rning They do morning exercises.
It exercises.
Humanvua gpopma
l-a Do | do morning exercises? Do we do morning exercises?
2-a Do you do morning exercises? Do you do morning exercises?
he
3-1 Does ghe do morning Do they do morning exercises?
it exercises?
3anepeuna popma
1-a I do_ not do morning | We do not do morning exercises.
exercises.
94 You _do not do morning | You do not do morning exercises.
exercises.
He
3-s1 She  doesgot do They do not do morning exercises.
It morning exercises.
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TpusaJi yacu (Continuous Tenses)

The Present Continuous Tense

| am going to the Zoo.

I am not going to the
Z00.

Am | going to the Zoo?

You are going...

You are not (aren’t)
going...

Are you going ...?

He He e

She is going ... She }is not (isn’f) Is %Z%e %oing L2
It It going It

We are going ... We are not (aren’t) Are We géing .2

going...

They are going ...

They are not (aren’t)
going...

Are they going ...?

The Past Continuous Tense

He was going He was not Was |he oing ?
She She ( (wasn’t) she
It It Going. it
We We e’
You were going You were not Were Jyou going?
They They going they
(weren’t)
The Future Continuous Tense
I will be going I willnot be going | Shall I  be going ?
We (‘I1) We (shan’t) we
I N I ~N I
You You you
He He he
She >Wi|| be going She >Wi|| not Will she >be going ?
It (‘m) It won’t ) be it
We We going we
They They they
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Joxonani yacu (Perfect Tenses)

The Present Perfect Tense

| / you/we /they have
just moved to a new
flat.

| / you /we /they have
not

(haven’t) just moved
into a new flat.

Have 1/you/we /they
just moved into a new
flat ?

He /she /it has
already come home.

He / she /it has not
(hasn’t) come home
yet.

Has he/she/it
already come home ?

The Past Perfect Tense

I /you/he/she/it/we
/ they

had finished work by
the end of the last week.

I /you/ he/she/it/we
[ they

had not ( hadn’t)
finished work by the
end of the week.

Had I / you / he /she / it
[ we [ they finished
work by the end of the
week ?

The Future Perfect Tense

I/ we shall have
written the test by 5
p.m. tomorrow.

I/ we shall not (shan’t
) have written the test
by 5 p.m. tomorrow.

Shall I/ we have
written the test by 5
p.m. tomorrow?

You / he/she/it/they
will have returned
home by the end of the
month.

You / he / she /it will
not (won’t ) have
returned home by the
end of the month.

You/he/ she/it will have
returned home by the
end of the month.
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IMacusuuii cran (The Passive Voice)

Indefinite Continuous Perfect e
Continuous

-am -am —have}

-is asked -is being -has J been
€ | -are -are | asked asked
B | (numarome (numdiomo -
& | esacani, 3apas) (8orce cnumanu)

36UYATIHO,

3a621C0U)

-was -was had been asked

-werejL asked -were} being
b7 asked
@ —
o | (cnumanu (numanu y moi (00 mozo

KOJIUCD) MOMEHM) MOMeHmY 8dice

cnumanu)

-shall —shall} have
e | -will [ be -will J been
= asked - asked -
L | (cnumaromo (cnumaroms 0o

KOMU-HehYOb) mo2o uacy)

-should -should | have
< = -will be -would have
o & asked B been B
g & (cnumarome asked
L * xo1u-nebyov) (cnumaroms 0o

mo2o uacy)
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MoaaabHi Ji€cjioBa Ta IX eKBiBaJIeHTH

MopnaabHe c
S — DyHKLisA Mpuxiag
1. ®izuuna yu posymona | She can do it.
SIKICTh, BMIHHS Bona Moxe 11e 3po0uTH.
I can swim.
S BMiO TJIABUTH.
can, 2. Jlo3Bin / 3a60poHa Can | come in?
could MoskHa yBiTH?
3. Ipunymenns (8 T8.) | She can have done it.
Mo>JIMBO, BOHA 1€ 3podunIIa.
4. CymHiB, HeIOBipa Can she have done it?
(B muTau. i 3amepeu.) Hessxe BoHa 11 3poOuna?
to be She will be able to do it.
able (to) Bona MoKe 11¢ 3pOOUTH.
1. JTo3Bix / 3a60poHa May | speak to you?
MosxHa 3 Bamu mobanmakatu?
may 2. TpunymieHss 3 She may do (have done) it.
Ut YaCTKOK HEBIEBHEHOCTI | MOXITMBO, BOHA II¢ pOOUTH
might
(3pobmuia).
3. Tokip (might) You might be more attentive.
Tu Mir Ou OyTH yBaxKHiIIIe.
to be allowed He was allowed to go there.
(to) oMy 103BOTHIH HTH TY/IH.
1. O60B’5130K, She must do it.
HEOOXIHICTh, HAKA3, Bona noBuHHa 11€ 3p00UTH.
nopaza You must consult the doctor.
Bu moBuHHI MOpauTHCH 3
must

JTiKapeM.

2. [lpunymienns 3
BEJIMKOI0 YaCTKOIO
BIIEBHEHOCTI

He must be an engineer.
MaOyThb, BiH iHXeHep.

to have (to)

She had to do it.
Bona noBunHa Oyna 11e
3poduTH.
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to be obliged
(o)

I will be obliged to call the
police.

S nmoBuHeH Oyny
Tesie()OHYBATH B MOJIIIIIIO.

to have (to)

HeoOxigHicTh mizn
BIUIMBOM OOCTaBHH

You will have to go home.
Bawm npuiinetscs mith
JIOJIOMY.

I have to get up at 6 a.m.
MeHi IPUXOIUTELCS BCTaBaTH
B 6 TOJIMH PaHKY.

HeoOxianicTs (B UTaml.

You needn’t hurry.

need . ;
i 3amepey.) He BapTo mocmimary.
1. MopasbHuii You should visit her.
000B’sI30K, ITOpaja, Bam HeoOxiaHO BigBigaTH ii.
should, pEKOMEH Iallis
ought (to) 2. TpumnyIieHHs 3 _ They should be a happy
YaCTKOKO BIIEBHEHOCTI family.
Bonwu, noBunHO OyTH,
I1aCJIUBa CiM 5.
1. O60oB’s130k 3a ruanom, | The lessons are to begin at 9
PO3MHUCOM, a.m.
to be (to) rpagikoM,TOMEPEHBOI0 | 3aHATTS OBUHHI TOYATHCS B
6 Present JIOMOBJICHICTIO 9.
Indefinite, We are to meet at the corner.
Past M OBHHHI 3yCTpITUCS HA
Indefinite po3i.
2. Hakas3, iHCTpYKIIisl. You are to go to bed!
Jlaraiite ciatu!
1. Hakas, You shall not run away from
MoTepeKeHHs, yrpo3a, | me!
3aCTEepPEeIKEHHS Tu Bix MeHe He BTeven!
Shall 2. Turanus s Shall I turn on the lights?
OTPUMAaHHS BukimounTy cBiTio?
PO3NOPSKEHHS,
BKa3iBKH
will, 1. Bosst, 6axkaHHs, We will help you.
would HaMipH Mu jonoMokeMo BaM (0X04e)
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2. BBiwinBe npoxaHHs,
3aIpOIIEHHS

Would you like some coffee?
He Oaxxaete kaBu?

3. BkasiBka Ha Te, 1110
MpeIMET HE BUKOHYE
cBoi QyHKii (B
3amneped.)

The knife won’t cut.
Hix nHe pixe.

®opmu inginitusa. (The Forms of the Infinitive)

Dopmu Active Passive

to help to be helped
Indefinite I am glad to help him. I am glad to be helped.
Continuous to be helping -

to have helped to have been helped
Perfect I am glad to have been

helped.

Perfect to have been helping B
Continuous
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IIpsima i Henpsima moBa (Direct and Indirect Speech)

IIpsima MoBa

Henpsiva MmoBa

She said to him, «Come at 3
o’clock»
He said to me, « Don’t go there»

She asked him to come at 3
o’clock.
He told me not to go there.

He said, «l know it».
He said to me, «l shall do it
tomorrowy.

He said that he knew it.
He told me that he would do it the
next day.

She asked me, «Have you written
the paper?»
He asked me, «Where do you

She asked me if (whether) | had
written the paper.
He asked me where | lived.

live?» that (those)
this (these) then
now there
here that day
today the day before
yesterday the next day
tomorrow before
ago the following week
next week
Tepynniii. (The Gerund)
®opmu repynais (The Forms of the Gerund)
Active Passive
ASKING BEING ASKED
I .. He likes asking questions. | He likes being asked.
ndefinite . ) N
Bin nonro0ig€e ctaBUTH BiH mro6e, ko fioro
3alIUTaHHSA. IINTAKOTh.
HAVING ASKED HAVING BEEN ASKED
I remembered having I remembered having been
Perfect asked her about it. asked about it.
SI 3ramas, IO S BiKe S 3ramas, M0 MEHE BKE
3alMUTYBaB 11 Ipo LeE. IIATAJIN IIPO LE.
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Ymosni peuenns (The Conditional Sentences)

Tun ymoBu Iinpsinne yMOBHe peyeHHs T'os10BHE pevyeHHsI
[ Toam: Present Indefinite Future Indefinite
) If he works hard, he will pass his
peanvHa .
V06d Sxmio BiH Oyne cTapaHHO exam.
% mpanroBaTu, BIH 31aCTh €K3aMCH.
Past Indefinite would (could, might)
I Tun: If he worked hard, + Indefinite
HepeansHa Slkio Ou BiH IpairoBaB :]nfm't':/de A
ymosa CTapanHo, e would pass the
exam.
BiH 371aB OM €K3aMeH.
Past Perfect would (could, might)
S If he had worked hard the last | * Perfect Infinitive
: term he would have
HepeanbHa o ;
MOBA ﬂKH_IO BIH OH IpamnroBaB passed hIS exam.
it BiH O 3/1aB €K3aMEH.

CTapaHHO B MUHYJIOMY
ceMecTpi,
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Infinitive Past Simple Participle 11
be was, were been
bear bore born
beat beat beaten
become became become
befall befell befallen
begin began begun
bend bent bent
beseech besought besought
bind bound bound
bite bit bit(ten)
bleed bled bled
blow blew blown
break broke broken
breed bred bred
bring brought brought
build built built
burn burnt burnt
burst burst burst
buy bought bought
cast cast cast
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catch caught caught
choose chose chosen
cleave clove cloven
cling clung clung
clothe clothed clothed
come came come
cost cost cost
creep crept crept
cut cut cut
dare durst dared
deal dealt dealt
dig dug dug

do did done
draw drew drawn
dream dreamt dreamt
drink drank drunk
drive drove driven
dwell dwelt dwelt
eat ate eaten
fall fell fallen
feed fed fed
feel felt felt
fight fought fought
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find found found
flee fled fled
fling flung flung
fly flew flown
forbid forbade forbidden
forget forgot forgotten
forgive forgave forgiven
freeze froze frozen
get got got

gild gilt gilt

give gave given
go went gone
grind ground ground
grow grew grown
hang hung hung
have had had

hear heard heard
hew hewed hewn
hide hid hidden
hit hit hit

hold held held
hurt hurt hurt
keep kept kept
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kneel knelt knelt
knit knit knit
know knew known
lay laid laid
lead led led
lean leant leant
leap leapt leapt
learn learnt learnt
leave left left
lend lent lent
let let let

lie lay lain
light lit lit

lose lost lost
make made made
mean meant meant
meet met met
mishear misheard misheard
mislead misled misled
mistake mistook mistaken
mow mowed mown
pay paid paid
put put put
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read read read
rebuild rebuilt rebuilt
ride rode ridden
ring rang rung
rise rose risen
run ran run
saw sawed sawn
say said said
see saw seen
seek sought sought
sell sold sold
send sent sent
set set set
sew sewed sewn
shake shook shaken
shave shaved shaven
shear sheared shorn
shed shed shed
shine shone shone
shoe shod shod
shoot shot shot
show showed shown
shrink shrank shrunk
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shut shut shut
sing sang sung
sink sank sunk
sit sat sat
sleep slept slept
slide slid slid
smell smelt smelt
sow sowed sown
speak spoke spoken
speed sped sped
spell spelt spelt
spend spent spent
spill spilt spilt
spin span spun
spit spat spat
split split split
spoil spoilt spoilt
spread spread spread
spring sprang sprung
stand stood stood
steal stole stolen
stick stuck stuck
sting stung stung

124




stink stank stunk [
stride strode stridden
strike struck struck
string strung strung
strive strove striven
swear swore sworn
sweep swept swept
swell swelled swollen
swim swam swum
swing swung swung
take took taken
teach taught taught
tear tore torn

tell told told
think thought thought
throw threw thrown
thrust thrust thrust
tread trod trodden
unbend unbent unbent
understand understood understood
undertake undertook undertaken
upset upset upset
wake woke woken
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wear wore worn
weave wove woven
weep wept wept

win won won

wind wound wound
withdraw withdrew withdrawn
write wrote written
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